B2

FIRST

FORMULA

FOR EXAM SUCCESS TEACHER'S BOOK
with Presentation Tool, Digital Resources and App




CONTENTS
N

INTRODUCTION

Formula

The B2 First level

The principles and methodology

Course components 4-

HOW THE CORE COMPONENTS WORK

How the Coursebook works 6-9
How to use the Exam file 10-11
How the Exam Trainer works 12-13

CREATE YOUR OWN FORMULA

Formula's building blocks 14
How to use Formula for around 30 hours 15-17
How to use Formula for around 50 hours 18-20
How to use Formula for around 80 hours 21-23
How to use Formula for around 100+ hours 24-27

CLASSROOM TEACHING IDEAS

How to teach for exams 28-29
How to encourage independent learning 30-31
Well-being: mindfulness for exams 32-33

TEACHING NOTES AND ANSWER KEYS

Unit 1 34-48
Unit 2 49-64
Unit 3 65-80
Unit 4 81-95
Unit 5 96-110
Unit 6 111-126
Unit 7 127-141
Unit 8 142-157

B2 FIRST EXAM INFORMATION

Speaking success criteria 158-160
Writing success criteria 161-173

N



INTRODUCTION

N

Formula

Formula is the flexible, unique and enjoyable route to
Cambridge exam success. Using Pearson'’s trusted exam
know-how, Formula B2 First takes a fresh approach to topics,
units and components to create an exam-focused package
whatever your teaching and learning scenario. Its truly flexible
learning materials are designed to work independently for
short and intensive preparation or in combination for longer
exam courses. Adaptable for the classroom, independent
study and blended learning to fully digital environments —
create your own Formula for exam success.

Unlike most traditional exam preparation courses, Formula
is distinctive in that it has two core components — the
Coursebook and the Exam Trainer. By having two core
components, there is a choice of starting points: the
Coursebook or the Exam Trainer or a combination of both.
This way, you can decide what to focus on in class and what
to focus on for homework.
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The B2 First level

The B2 First level Coursebook is designed for classes
where most students are preparing for the Cambridge B2
First exam. It is aimed at students who are already at the
required language level. It provides thorough and targeted
exam preparation, with each of its eight units covering at
least one part of each exam paper in detail.

The Coursebook

This component includes eight units with each unit linked to
a different colour. With colour as the broad theme, the topic
changes lesson by lesson making learning more dynamic
and maintaining students’ interest throughout the course as
well as providing a more authentic exam experience.

The main units focus on exam training and link to the
Grammar file, the Vocabulary file, the Writing file and the
fold-out Exam file in the back of the book for language
development and further exam-focused information.

The Exam Trainer

This component uses a Test, Teach, Test approach to exam
preparation for each part of the exam. An introductory
practice task tests students to see what they already know

and allows reflection on current performance. A teach
section provides practice of strategies and skills to improve
students’ performance and allows them to approach the
exam with confidence. The final exam-compliant exam task
tests how well they can apply the strategies and skills they
have practised.

The principles and methodology

Achieving exam success

First and foremost, Formula will enable students’ core
aim of passing the Cambridge B2 First exam at their
desired grade. Formula's syllabus is based on the exam
requirements and created by a team of authors and exam
consultants to ensure comprehensive, authentic and
rigorous exam preparation and practice.

Keeping students engaged

Formula takes a completely different approach to
organising topics to avoid that well-known feeling of ‘topic
fatigue’. Each level of the Coursebook is organised around
a general theme — for B2 First, the theme is colours — with
each of its units based on a different colour. This theme
becomes the prism through which a number of different
topics are covered from different angles, ensuring the
material remains fresh, giving a sense of momentum and
maintaining everyone's interest throughout the course.

Flexible exam preparation

The configuration and structure of Formula’s two core
components allows teachers to flex the course depending
on the time available and different learning goals.

Exam focused

Around 30 hours — Use the Exam Trainer in class or for
self-study.

Exam focused with language revision and consolidation
Around 50 hours — Use the Coursebook main lessons

in class and the additional bank of material (Grammar,
Vocabulary, Writing and Exam file) for homework.

Exam focused with language development

Around 80 hours — Use the Coursebook main lessons, the
additional bank of material (Grammar, Vocabulary, Writing
and Exam file) and Digital resources in class and the Exam
Trainer for homework.

Extensive exam and language development

Around 100+ hours — Use all the Coursebook content and
Test and Teach sections from the Exam Trainer and Digital
resources in class and final Test sections at home.

See the Create your own Formula section for detailed
information on how to use Formula for different course
lengths.



COURSE COMPONENTS

N

Coursebook with Exam file, Digital resources and App

® Eight units with each lesson covering
one part of each of the papers of the
Cambridge B2 First exam and with an
exam focus and authentic practice task
in each.

o Afold-out Exam file booklet in the
back of the Coursebook containing
Exam boost exercises for improving
exam performance.

® The Grammar file gives a full page
of detailed grammar and language
explanation, plus a full page of practice
activities for every unit.

® The Vocabulary file provides a
comprehensive wordlist for the whole
unit as well as further practice activities.

® The Writing file provides both example
exam questions and model answers for
each Writing part, as well as extra help
and practice.
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® FEach exam part lesson links to the Exam Trainer component for more focused
skills and strategies building in that same exam part.

® Access to Digital resources, including course audio and video, as well as the
Pearson Practice English App and the Coursebook Interactive eBook.

Exam Trainer with Digital resources and App

® Works either as a standalone
component or in combination with the
Formula B2 First Coursebook.

® |ts structure follows the Cambridge
B2 First exam, working systematically
through each paper and part, from
Reading and Use of English Part 1 to
Speaking Part 4.

® Uses a Test, Teach, Test approach.
Each section starts with a mini practice
task (Test) that reflects the Cambridge
B2 First exam, which is followed by
extensive and focused strategies
and skills exercises for improving
performance in the exam (Teach) and
ends with a full-length, authentic-style
exam task (Test).

® Includes a full, authentic-style
Cambridge B2 First exam paper,
with audio.
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® Access to Digital resources, including course audio and video, as well as the
Pearson Practice English App and the Exam Trainer Interactive eBook.

Pearson Practice English App

The App gives access to videos about the B2 First exam as well as Speaking test videos
and the extensive Coursebook and Exam Trainer audio. It also includes fun interactive
practice of the course grammar. It can be accessed via the code in the Coursebook and

Exam Trainer.
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Course components

Teacher’'s Book with Presentation tool, Digital resources and App

® Teaching notes with a wealth of additional and
alternative classroom ideas, including warmer N opeNeR - READING AND U OFENGLISH -
art 5 Multiple choice pps-7
and cooler tasks, flexible follow-up tasks and 11BLUE

ideas for fast finishers. N\ a
® Dyslexia focus boxes identify course resources

and give ideas for alternative treatment of tasks.

¢ Full answer key, including smart answers for
exam tasks.

® ‘How to’ sections giving advice on using the
Exam file, using Formula for different course
lengths, teaching for exams, developing
your students as independent learners and
mindfulness for exams.

® Speaking and writing success criteria at the
back of the book to help you and your students
understand what a solid answer, a good answer
and an ‘acing it" answer in the B2 First exam
looks like.

® Access to Digital resources and Pearson
Practice English App.

DYSLEXIA FOCUS

LESSON OVERVIEW

DYSLEXIA FOCUS

Digital resources

® Teaching notes for the Exam Trainer.

® Detailed grammar PowerPoint presentations
for use with each unit's grammar points.

® Four photocopiable worksheets (two for
Vocabulary and two for Grammar) per
Coursebook unit, with full teaching notes and
answer key.

® Coursebook and Exam Trainer audio.

® Extensive test package to use throughout the
course, including Diagnostic, Unit, Progress and
End of level tests.

¢ Dyslexia-friendly versions of each test.

® Both the standard and dyslexia-friendly
versions of the test package available as
editable Word documents or ready-to-print
PDFs.

® Two full practice exams.

® Answer keys and audio files.

Presentation tool

® Front-of-class teacher’s tool with fully
interactive version of the Coursebook
(including the practice activities from the
Grammar file, the Vocabulary file and the
Exam file).

® Static activities from the Exam Trainer with
embedded audio and answer key.

® The Coursebook is interleaved with the relevant
sections of the Exam Trainer for an easy back-
and-forth between the components.

® Provides a planning mode, including teaching
notes, as well as a teaching mode.

® Provides time-coded scripts for audio
embedded in the activities.

® Easy navigation via either the book page or
lesson flow.

® Score and timer tools for teacher-led activities.



HOW THE COURSEBOOK WORKS
N\

Each unit is based around the overall theme of the B2 First
Coursebook, colours. There are seven separate lessons in
each unit: a general introductory lesson followed by six
more, each of which is focused on an exam part from the

B2 First paper. Each unit follows the structure of Opener ——
page, Reading and Use of English — Reading, Reading and
Use of English — Vocabulary, Listening, Reading and Use of '/
English — Grammar, Speaking and Writing. |
@ Workingroups.
il
© thewaypeople @ why the colour didrthave
.,

Each unit starts with an Opener _/ o
page, with a lead-in photo and

discussion questions to get
students thinking about the unit
theme and introduce related

vocabulary.
The six core lessons in each unit are based on a part from The texts for Reading and Use of English
one of the Cambridge B2 First exam papers. There is an Parts 5, 6 and 7 have been recorded
introduction via either listening or speaking with a partner to offer additional support to dyslexic
before focusing in on the exam part and the skills required students. These recordings are indicated
to complete it successfully. in the teaching notes.
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Exam Trainer references at the end of each
lesson take students to the relevant pages in the
Exam Trainer where they can find further intensive
practice of the exam part. (See pages 12—13 for
more details of how the Exam Trainer works.)




READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze
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SECTION A
Phrases with prepositions

READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze

SECTION C
Verb patterns

Youmay be tested on reporting verbs. These follow
ifferent verb pattemns

thatfollows it or comes before .

6.

. e M @ Choose the correct verbs.
(o be the case in her self-portrits. 2 A appeal € attract 1 Sam devotes / spends all his time to his job. 1 thinkabout
=) 3 inal 2 We've just left / moved to a new house. 2 tell ing bad might happen
N 6 5 What project are you doing / working on? 5 say
2 7 6 6 harm/trouble
:
N o ° ing verbs in Ex 5.
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The Exam boost refers students
to the Exam file where they

can find additional exercises to
enhance their performance on
the exam part in question.

The Exam focus draws
students’ attention to the
specific demands of the
exam task in question
and strategies to enhance
their chances of success.

SECTION B
Phrasal verbs
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6 Ky spilling coffee on our sofa.

these verbs.

((fgwe get Tve mess rely think

_/

© Conpiote the sentnceswiththe comctformof

infinitive? Which verbs need an object?

SECTION D
Easily confused words
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LISTENING - Part 1 Multiple choice

(@ Workin pairs and discuss the questions.
1 When was the last time you received some
surprising news? What happened?
2 Has anything unexpected ever happened to you?
What was it?

(2J0)

EXAM FILE p29

© Complete Exam file SECTION A on page 28.

EXAM TASK

How the Coursebook works

AABOUT THE TASK

 You will read a shorttext with eight gaps.

READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze

References at the top of the lesson page to the Exam file booklet

in the back of the Coursebook take you to a reference page which
students can fold out alongside the main unit pages. This provides
an overview of the exam part in question and explains what is being
tested. There is also a checklist which students can go through to
ensure they are exam ready. (See pages 10-11 for more information
about how to use the Exam file with your classes.)

NUMBER OF
QUESTIONS

TASK

= Only one of the options will fit each gap.

SCORING

What is being tested?

o
The questions may test your knowledge of:

« the correct meaning
o collocations,

aword, e.g. The rabbit hopped along the road!
eg.sh amistake.

o fixed phrases, e.g. irst of all

 words or sructures that follow verbs or nouns, e.g.The rain led to the cancellation of the mach.

© phrasal verbs, e.g. The talks broke down.
 linking words, .g. He w:
o expressions, e.g.out of the blue.

lthough it was snowing

How do you do it?
__ BEFORETHETASK

IDNI¥IATY WVX3

 Readthe e, and then

 Don'tlook atthe options at ths stage.

__ DURING THE TASK

 Read the text again carefully,stopping at each gap.

et -
a particular preposition or words that form part of a fixed phrase.

o

. hould ah as your
quess may be right!

__ AFTERTHE TASK

. c P

© Make sure you have ch for each

Are you exam-ready?

Didyou
read the text through quickly so you knew what itwas about?

check your four options?

if you weren't sure?

choose the most ikely answer if you stil weren't sure?

remember to read the

he end

‘Ave you ready for Reading and Use of English Part 12 dentify an area to improve.

Each lesson provides a full
exam task. These are clearly
indicated on the page and
reflect the B2 First exam

layout.

1.5 Li i
thing happened? Has it ever happened to you?

p v rocvs

Listening for agreement

We often recognise if people agree/disagres with
each other, orfeel the same, when we hear phrases
like Yes, youre right and Me too'. However, they may
agree

O e T . s
DTl el
1 You hear a manager talking to an employee. Why is she talking
to him
A totell him abouta promotion
B 1o persuade him to do some overtime.
€ tosuggest that he does some training
2 You hear two people talking about surprise parties. They both

9a
view. In this case, we have to lsten carefuly to the
speakers e.g. A: m pretty sure that's not going to work”
B:"No doubt something will go wrong. = agreement

All audio tracks are clearly
identified via the listening
icon. Full audioscripts are
available at the back of the
Coursebook.

© @ ¢ Read the Exam focus. Then listen to six
short conversations. Do the speakers agree (A)

or disagree (D)?

1 4
2 5
E R 6

© @ 17 Listen to the conversation from Ex 2 again.
Answer question 1 below. How do you know?
1 You hear two people talking about a visitor.
What do they agree on?
A Its good to see old friends.
B They ks unexpected evers
€ Ihavidtorvas ronlila

are
A rarely successful.

B hardto keep secret

€ time-consuming to organise.

You hear a voicemail message. Why is the speaker calling?

A togive an invitation
B t0recommend a restaurant
€ toaskfora favour

-

You hear two people talking about a film. What did they both
think about t?

A The ending made no sense.

B One character acted strangely.

€ The dialogue was too quiet

5 Yo ho s he taking abe

A aclose friend
B acolleague
€ ansighbo.r

'S

e talking about a news article. What do they
5

A s to read,
& Theame of publication was unfair

€ Resuld cady mdead readers.

Youhear w0 pessle talking about some news theyve heard
20Ut a friend. Hox: does the woman feel about t?

A jealo s oftha plin
5 sonicd sovuthe timing

€ shackes by tre decision

Speaking or writing

) Work in pairs. Think of a shortstory about an unexpected or
surpriing ever

€D Write your story. Read the stories aloud in class. Whose story
isthe most surprising”

EXAMTRAINER | P62 | 2 9

'Speaking or writing’ questions in the Reading and Use
of English and the Listening lessons offer opportunities
for personalisation and discussion using new language.

3




How the Coursebook works

READING AND USE OF ENGLISH - Part 2 Open cloze

1 Would you say you arean

EXAMFILE p5
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spoakerstalking about at the baginning of Ityes, whatis 2

their conversation?

2 Howare the two speakers diferent regarding L
their sloep habits?

& Do you switch your phone off during

9 Do yau sometimes go through periods

3
4 Whatis the i’ problam and how has she
tied tosolve 7

yourdreams?
S What suggestions has she had?
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GRAMMAR FILE | UNIT 1

Every grammar lesson
includes a reference to
the Grammar file at the
back of the Coursebook.

Each unit has one page of
reference and one page of practice,
which can be used for remediation
or extra practice.

!

UNIT 1 GRAMMAR FILE

REFERENCE

PRESENTTENSES

Present simple

We use the present simple:

totalk about habit, repeated actions an routines,
1 go sufing during the summer.

o alk about permanent statesand things that re abways e,

We can use some state verbs n the continuous form when
wo describe actions.

ch this weekend.

I e what you mean. = | understand)
m seing Dr Brown inthe m

Fm meeting him)
Seerhear are state verbs, butlook/lsten describe actions.
What can you ses?/ 'm laoking through this magaine.

| can't hear anything. / Fm lstening o a poclcast.

ourtforehand which Nadal is unab|

o point.
with adverbs o requency (never, sometimes, ususlly, ften,
always, arely
b he sea

m oo Tl i ot mmm/ ‘example at the beginning (0).
S
T ———— A cure for insomnia?

fcan ke a e, s 2 i

e At Tghing nd

any change in meaning.
ool hungry./ 'm feslng hungry.

She looks ird. /She'slooking tec.

Present perfect simple

We use the present perfectsimple to talk about:

now and then, (every) once ina while.
We have a beach holday once every couple of years
Every now and then, | drve o the cosst,

Present continuous

mood, memery and concentrasen, but fwe (2) slecoftime

Interestngy. the arcle

o =

uld skl s n -
i

50 poins (3)

bl ghecontrots ur body cacks nd

b spache pamin e sne o i poredof .
e known Jack for three years.

e had this same haicut sinco | was 16,
rcenty s actons o pk acons it  presnt e
The focus is on the result.

Tmcovered i o st don some grdening

o talk about actions happening now, o around now.
Wie'e allwatching TV o

st and suppse
some od mamaris.

one o

The expers sdee (7).

ot enugh! Too meh i ight TV

Wie'e staying i 3 guest house by the ses.

with always to tlk about rapeated actions or habits that

e
of earor Ao T o ackon
ot beloro e 3517 e it
i'taguo ting!

> 2

reainga prined book and gvesocs medi 3 s e ine o dock!

© Work i o and iscss the auestions.

1 Doyou spend a ot of tme laoking at screens during the day and
before bed? Do you think it affects you n any vay?

Maybe, Tl swich (8)

Our neighbour’s always playing loud music.
to talk about stuations that are changing.
'm getting betteratsurfing.

State verbs

Jorge's moved to Rio
We also use the present perfect with already, yet, ever
and never

Weve already seen this im.

Have you cleaned your room yet?

 haven'tstarted dinrer yet

Has 8on evar met your sistor?

've never seen you before.

We usa ever and never with the comparative and superlatve.

notan activiy.

They include:

10

. believe, disagres, doubt, know,

ExAMTRAINER | 71

suppose, understand

Fve ever tasted,

ve never seen a more boring fim!

Prasent perfact continuous

Editable PowerPoint
presentations for
each grammar area
save valuable
preparation time,
bring grammar to life
and can aid dyslexic
students through their
explicit, scaffolded
presentation.

Example answers for t

261 smell taste
e, | q,
profor, want, wish Fve been learning to drve since last year.
look,
seem, sound 2 result inthe presan. The focus s on the action.
belong o, contain, have, urh y

own,possess
other verbs: cost fit, mean, owe, weigh

good
to emphasise thelong duration of an activiy.
The boss has been trying to ind you for the ast hour

PRACTICE
PRESENT TENSES

© Pucth et nbrcks e comect o

My life as a sleep researcher

Adeep researeher’s o can be rally interesing,
We might spen  Jot of our time watching prople

) Mot the sentnce hlves. Wt ver formis used
resch smencar iy

I haven'tstated

! e, bt we ko (manage) o

2 Wetetining o e o g Ther el

3 Edsjus 0t/ Know) about why and how

4 v boen waiting here wesdeep.

5 s September and theleaves are i (o] this b for around thre years

6 enever now My camand 1 (wea) hundieds

7 My parents have ved o people i that time. Wel.________moniior]

R our patens'secp in ur linc or at e home
Wethen. {analye) he cata snd.

A going brown aready. (propose) bl ratment

B foranhour v.hu(hunm-lﬂvlhugtdlﬁu:nccmthlm-‘

© reading the book you lent me yet.  (cumeny / help)a woman who

O this minute fnshed the repor: mm—"

P SpBCaT e e

{be)able 0 hold down a fullime
wb and help bring up a il during tht ime.

qong o alin

G Sy snce 2002

Pronunciation

© Choosethecomecaamaives.

1 Wtersekin ek ahenyo don'
st

PR —

© s cochver inbld suessd o ansess?
Viow s cachunsnessd vers pronounced?

1 Weve beon aiing for e

2 Funjistsoon Kt

tgets /'s geting cold in here. Shal 1 turn up,

the heating? 3 Neither of my brothers have bean abrosd!
4 Wee been walking / walk orhours.Atleast t 4 I haventdone et
fesis ke that S Has Lorenzo amived yet?
5 1have / haven'tspoken . tast hour.
weskend yt.
6 wataeyouhinkin / doyou kst e © @116 istonand chack. Then, st and repest
new library’ the sentences.
7 fue beentying ied o earn Sparish for years
and refuse to give up! @ wiite questions using the prompts. Put the verbs in
8 I've been trying / tried to learn French but just the correct present tense.

couldrtdot What/ you ! do /all day todsy?

© Corectone o i achsntence. Howlong /you / Ive / in your currant horme’

you  ever  ride / on a motorbiks?
Have you beon yetto the gym?

What/ he frstthing  you / o/ each morning?
What TV series / you /waich /at the moment?
How often /you 00 /a film /at the cinoma?

v been having thes shoes since 2015
Whatis il doing for  Iving?

m ot seeing you. Where are you?
o v What/ the most interesting place / you / sver /visit?

ez growup fst.
o st lunch yer?
i 1ve boen worked hard allday ’ ”

Have you seen a ghost ever? (©) Write your answers to the questions i x 7.

This i the bast food Ive never saten.

—e

he Speaking

lesson exam tasks are provided in
the Answer key.

SPEAKING - Part 1 Interview

© orkinpis. Follw th rctins.
7 e i iy
s o e i et
2 Gueswhit o anr b writan han vl your ol
3 Canyon el uhythey r youn fvotn?
e e e

© ® 110 istnto peoplealking sbout oo surveys. Whats the

Y

colours. Which two speakers agree?
Do you profer bright or pala colours for a bedroom?

[ ecrocy:

appear sbrupt Look to extend your answers in these ways:
* Give: reason for your answer.
Give an example o lustrate your answer.

Give an intresting detai f possile
Do not give a lon, detailed answer and dorit give relevant
information. This can bore your stener

Y

sk and snswer the questions
below: Remember o

+ answer the quastion
+ giveareason
+ givo an example and/or intoresting datail

Routines

How o you 1k t spend your weskends? (Why?)
Doos your amlusualy aat e ogathar?

Winy? Wiy not?

Wihat -t acttos doyou do oy week? Why?)
Do you heve regula hodays? Why?/ Why not?

Media

speaker's response s the most appropriate. Why?

©) Complete the Exam file exercises on page 36.
@

proerto s
cinema? (W)
ol us about an nfresting TV progranmme you've soen
acenty
How much tne do you spend oline duing the day?
firasts

aboutinthe speaking tes. After each tem there will be a ix-
<econd pause for you o write down some ideas. You are going to
o asked about things you like. Wrte the irst thing you think of

O Vorkin o Tl v s s o e witien

‘you might ask elted tothe category. Use these question starters:
Tell ma about
Doyou prefer to

fims _books food clothing music_weather

Books
Tell me about a book you've read recently.
Do you prefer 1 read printed books or on
an electronic device? Why

O T

i EXAMTRAINER @ i

Additional fun
interactive practice
of each unit's
grammar is available
on the App, accessed
via the Coursebook.

e—— All Speaking lessons
have accompanying
Speaking test videos
which are available to
download from the
Digital resources or
via the App.




How the Coursebook works

WRITING - Part 1 Essay
EXAMFILE p17

Every Writing lesson includes a reference to the Vocabulary
file at the back of the Coursebook. Here students can find a

VOCABULARY FILE pp94-95
WRITING FILE p113

when going on holiday (1 = most important). Complte the

food_shops and markets_sightseeing
sports views nightlfe besch

withthe werds below.

e con

e comprehensive wordlist of all the vocabulary covered in the
Optsgerchoneres | Sesams unit, as well as additional exercises to practise and extend their
T e T language for success in the exam. There is also a dedicated focus

Conclusion = more

0 on pronunciation.

A Ist etter to travel n your own country
road?

e - | |
wito oot
e wrting any tex, s mportant o consider who il ead 55
1 adventure - it o
2 cuture
s () itsorganize into an nzoducion, min body snd conclusion
5 3
e mountains? = ati . <
O s nasasmia | UNIT 1 VOCABULARY FILE o : 5
Which can you usually ind in an essay? = (© Markthe word stress on the words n the Suffxes. . 9 2
et = : > [ section of the wordiist. Are newspapers yesterday’s news? 3
o Sbbrevtions contactons _simple sentences - 5
3 fourown ides) d sssociaton  auborty  identiy any of s (@) up withtheneve olin these 5
S use of of you 3 Suffixes. Collocations and useful phrases | Creativity and the arts personality position probability days. We no w.»" wait for the newspaper (o 2
q e numberof o) by} © @21 tison and chock Canyouseo s patem? B et T s 3
77 examsoost pic 3 Bl | cutronty (), ety (o) personsiy ), | apparenty(ac) deep (colour) (od) Liste again and rape the words W simply turn o anclectroric(2)__ and there "
EXAM BOOST p16
e oo et | A - 2 e bk ph dyetin i A 1 z
it i oo o he mountans, Whis oot can © Complte Exam fle SECTION Ao page 16. < bointhe rightplace atthe rightime | icon (o) © @3+ istonto 3 conversation st an at galery. B e s i s
be enoyable, Workin pai. Bl | sssociovon ) positon (1 m pale (colour) ) What'spacial sbout the exhbiton? online ony duc o flling advertsing revenue. Demand =
e beach s prferabe > wasnt acuallythe s the probles s profi. Readers 2

The natural world closerto home (ad) phr)

Srotoaaph )
g Y

‘The first reason is the weather. You are much more 1 Addathid ides bowin) face difficulties (v phr) self-portrait (]
2 ainbow (o)
¥ getasense o v phn) <old out tckets) () spapers ke .
ide but rainall (n) / D 10 pay for it. Many newspapers| their busincsses
Clouds often affect the view: M e iy gethold of v phr) soundirack(n) A Sotispartof hogalerys'd e Fay S
4 Make an essay plan ik th one in Ex. seed oco e die
Aotherroasonin uppertofbeach hlcays s the T o last it () sunring () o ; e W iy e
Scivtis avataie thre Water Sports tnd fo b tfecls ke someones ing room. =

thunderstorm (o)
tomado(n)

they're all (8) __difculics when i comes to maling.

monecy The now onlinc-only newspaper hasn's (6)
e

tha it was making a profit again, sometbing

more varied and interesting than quiter mourtain
actiites ke iking

ol hrs e fr o koot o seasid

Phrasal verbs with up
come up vith an idea)
0 up costs/profts)

>

Yes, one of our staf °c.

make the mostof something) (v )
ety common (ac -
P (et Kdos Yous0, ooy T i paed nel
reflect () -

ond

@ Wit youessy i 140-190 verds.
. Phrases with prepositions

the bare minimum (n phr) s home. We wanted to

Const vou Wi g vty of el e et a i oot e which may well (8 the actions of other nevapaper
coast you vl nd alarge varity o calds and._ + Useformallanguage. odia Keep up wthtschnol
0 nfoy, 2 well 2 engang appealto - s B The pintngs are s Reslybeautiu,  Companics nthe e
envonert i o can o o s, e Py belongto on camera o) ik up Gomathing) & ooy Ty lcalforsalywsl. o A coms 8 maks  Cleep Do
Jo sports. ese things make electronic device (n) split up with (partner) cebecomentocal® 1 A wm 8 brin take. D get
it more enjoyable than a trip to the mountains. by chance o Pltup with i B vadmgunmmsw\hviws\duyohhvexmmmw N © o
oot hype (vio) o up (on doorstep) Butunforunately. e 2 A instrument B machine C equipment D device
influence (v/n) 3 A whie B moment € duration D minute
s devoted to Other phrasal verbs A Yes, mmwp..".um thartoal mad
© PAMTRAINER | etz for the restof o e clobil scale () chack out(something) including the % nowspapers,sothe 4 A spend B subscribe C pay D invest
forthe et subscribe (10) () e ioionha oo vy papulo T pantng nere’s S A deding 8 fecng | sl © maneging
in contrast(to/with) A come from (somewhere) o 6 A seen B viewed € looked D watched
(bedin pain L PP out(something) B Abvsothats whatthe ot locked e Youcon sl 7 formed 8 proposed € presared  announced
(oe)oncispey a0 trougha hard me) e — A B Cifuence 0 concude
flect on look back at something)
A Yes. st normal man who i somethi
succeedin stand for (something) xraordinary. ¢ VOCABULARY,BOOSY)
workon {ake on (anides)
tum ot hato be something) o
Join eschsantence. ictonayto ko e W gy e
wordis do all thse words
1 1 quess TV presentrs gt used 0 being on
PRACTICE 2 M outweigh
Q@ ) — 3 Iemanagedtoget the negatves?
about the things below? synonyms. 4 Apparently, Jo's moving somewhere closer 2 D“Yj“:"‘”“"""“"““'9'“"""“9""“"“
printfake news?
alackofauthor sswallas S Weve decided to booka st
lack of authority N 3 Dcycur!adnewsnonesmdep(hnrdcycuwsl
making the mostof someting 2 ag.mobiaphone, tablet, peakers smartwatch e 6 Theraaro i Doyou rmed news
3 wendarsk 7 Wo only met becauso we were i the right iace P
something ichsokdout 4 sometimeago P N } e
the need to subscribe to something. 5 admire or respect someone. minute holiday to Greece. & What kinds of thing do some celebrities do to gt
& alagocu sy whon o orme et et publicty nyourcouniy”

doing asurvey.

Canyou think of  tme when an image i the media
<aid mor than words?

atthe right ime.
cameraal day.

experience challenges
attempts to make something seem really good by

someone who turned up unexpectedly

ol o ke Sty e D Wirte youraneers tathe aucstions inEx.

WRITING FILE

Part 1 Essay
> Unit 1 p12,Unit 5 p48, Uit 8 p74

EXAM HELP

+ Startyour essay with  shortparagragh
introducing the topi. Fiish with

a condlusion.

3114 ONILIM

There is also a reference to the Writing file e

at the back of the Coursebook. This provides s :
example questions and answers for all options in
each exam part, as well as additional exam help
and useful language to support students’ writing.

Focus on one des n esch of the tree.

include 3 new ides of your awn.
Use a formal or semi.formal style with
2 range of vocabulary and linking
words.

Information we need on the ntemat. Do you agres?
Notes

Wi sbout:

1. bringing history to e

2. schooltrps

3

Dot writefewerthan 140 words

yourown idea) + Make sure you check your work for

Wite 140-190 words in an appropriat style

OVERTO YOU
EXAMPLE ANSWER Now write your own ansy
Inseduce 12 1991 | Make sure that you nclude o
Some people say museums are not neces and cate! required in the task and use the Exam
people say museums: stary reader's interest el o check your work.

nowadays because al the information s on the witha hetorieal
interet, but i this trie? There are argumentson | question

bothsides. -
,—’/sm —
Firstly, museuns give visitors the apportunity st ety
s this really trve?

impossible to get the same benefit from looking There are arguments for and against
up factsontine. Without doubt, museuns bring the dea.

istory toife.Trere are also museurs about
science,space travel and so on where visitors

USEFUL LANGUAGE

Introduction

s 3 dificul question o answer.

P L S Introducing ideas
can touch nteraciveexhiies and gt aeal
Oneln) benef/achantage o . is
e ) e -
Waddition to thi, teachers oftenorganise schoal | parsgraphs well Another potantia advantage s
i phrases Expanding points

the lassroom with their friends and talking about ore

the rips very motivating.

This s because:
ke sure you

e other hand, museums can be expensive include an idea
T | 10 o i
s S
are obuiously value for money as orovic in a separate. /Adding and contrasting ideas
Hr) L L d‘ paragraph. Moreover, .../ As well as that

However, this s not aways tue.
Although it seems that
Despitethis / Despite (the fact that
Writing a conclusion

To sum up, ../ conclusion,

which can be unreliable. Giveyouramn
O balance | would say that museums aremotonly | ©pinion i the
concluson.

visie.We would miss them i they disappeared.

REVIEW | UNITS 1-2

READING AND USE OF ENGLISH - Part 1

(@ Read the text below and decide which answer

(A,B,C or D) best its each gap.
The migration of the monarch butterflies
The migration of millions of North American monarch
butterflies is one of the most stunning (0)
phenomena on Earth. In (1) 10 other members of
the same species elsewhere, the North American species
migrates far in winter, taking a journey that (2) of
3000 miles. They (3) ffin Canada and the US,
artve in central Mexico in November, and return in March
The sight of them together n fir trees in Mexico is an
incredible (4) to witness,
However, none of the butterfles actualy make the entire
round trip. The females lay eggs in Mexico and is the new
generation that heads north, They travel to Texas where the
process s repeated. The butterfies have a 5) tost0p

READING AND USE OF ENGLISH - Part 2

fits each gap. Use only one word in each gap.

Asculptor’s home

'm currently sitting outside La Villa des Billiants, once
© home of well-known sculptor Auguste
Rodin. Rodin purchased this property on the outskirts of
Paris in 1895. By 1900, he (1) turned itinto
ahome and a studio where he worked until his death

in 1917. As well as having around 50 assistants, Rodin
(@ regularly invite friends, family and art
lovers to visit his studic

The house has been a museum (3) odin's
death. Photographs were used to renovate the house
in the latter part of the last century, so now we can see
exactly what it was (4) when Rodin lived
there. What's special about coming here (5)
that we can see his of art, as well

a sense of his daily life. Rodin is
buried in the grounds of the house, under a statue of
The Thinker, one of his most well-loved pieces. Needless to
@ .thisis a place where artists such as myself
can pay respects to the man we look (8) to

twice Canada,

generations to complete the rip.

Manarch butterflies are important because they pollinate
plants. In (6) they form a key part of the food
chain. They also (7) danger from disease and aloss
of habitat. However, their forest in Mexico s protected at
(L —

READING AND USE OF ENGLISH - Part 3

(©) Read the text below. Use the word given in capitals at
the end of some of the lines to form  word thatfits in
the gap in the same line.

Is regifting ever acceptable?

How would you feel if you spent time

buying someone a giftand then found

outthat they went and gave it to

0 A native

natural

easy
plain

There is a review section after every two units. These
provide two pages of additional practice of the language
of the preceding units through Use of English style tasks.
Every review section is cumulative so that language is

1 difference

disagreement

contrast
variation
involves consists
includes ou
start
launch

depart
leave

N
a»oa>0>0>0>0>a0>0> 0>
O® O® O®W OP OB OB O O O W

stage. context someone else? Would you be happy
spot. cer thatit had found a (0) __ RECIPIENT RECEIVE
5 A hebit tendency who wanted it or would you think it was recyded th roughout the course.
trend custorm incredibly (1) ?Theact  POLITE
of regifing urwanted gifs s gaining in
6 z:‘m"“:;‘m ertenion @ Itkeeps our homes  POPULAR
P st tidly, saves waste and makes gift giving more
7 A undergo face @ AFFORD
fer take However, there are unwritten rules we
8 A best minimum should follow when regifting items that
least part we're (4) with. We. SATISFY
should avoid passing anything on that was.
made especially for us, even if we find it
5) We should also take ~ APPEAL
care not to forget the (6) IDENTIFY
of the gift giver and accidentally give the gift
back to them. Giving anyone the opportunity
o discover their gift was unwanted is
@) SENSITIVE

and allowing it to

happen is (8) RESPONSIBLE




HOW TO USE THE EXAM FILE
N

what is the Exa m fi l e ? READING AND USE OF ENGLISH - Part 1 Multple-choice cloze

The Exam file is the fold-out booklet in the back of the Coursebook. It contains all the
information you and your students need about each exam task in one place, making
revision easy.

2
3
H
2
A

For each exam task, there's a reference page with information about what the task is,
and the skills that are being tested in that task. There are also tips for completing the
task successfully and a checklist to help students evaluate their skills in completing the
task.

READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze

For each exam task, there's also an Exam boost page
with additional exercises designed to help students
prepare for that exam task. These exercises provide
additional practice of what is taught in the main
lessons, with some extension of language too. Where
an exam task appears in the book four times, such as
Reading and Use of English Parts 1-4, the Exam boost
will have four sections (A, B, C and D). Where a task
appears twice, e.g. Listening Parts 1-4, the Exam boost
will have two sections (A and B), and so on. There is
one dedicated Exam reference and Exam boost page
for each possible writing text type.

Are you exam-ready?

Didyou

)

SECTION B
Phrasal verbs

|

(=]

How to use the Exam reference
Encountering an exam task for the first time

It's a good idea to encourage students to use the Exam reference in the Exam file from

the start of the course. When you first encounter each exam task in the Coursebook, you
could ask students to look at the task and guess both what they have to do and what they
are being tested on. You could then ask them to read the About the task and What is being
tested? sections to check their ideas. Asking them to predict makes reading the reference
information more attractive.

Before students do the exam task, you could ask them to predict what they think they should
do before they do the task (e.g. select answers), while they do the task and after they've
done the task. Then, ask them to read the tips to confirm their ideas. When students do the
exam task, encourage them to follow each tip to ensure they take the right approach.

On the other hand, you may want to ask students to complete the task and check answers,
and then come up with a list of tips for before, during and after completing the task. This is
more of a discovery approach which may be more meaningful for your class. It can also be
easier to come up with tips after you've given a task a try. Once students have come up with
their tips, they can compare them to those in the Exam reference.

The next step is to ask students to
use the checklist to evaluate their

skills — the checklist includes Are you exam-ready?

reference to both language skills Didyou ..

needed to Complete the task and ... read the text through quickly so you knew what it was about? D
exam skills. They can discuss the ... stop at each gap and think about what word might be missing? ...........cccccooviiiiiiccs D
results in pairs, and you can use ... check your idea against the four options? D
this to create a class discussion ... cross out options that were definitely Wrong if you Werent SUre? ........coceuiiriierieriierissesiesiesseesesesesenenn D
about what it is important to ... choose the most likely answer if you still weren't sure? D
remember to do with this task and ce @NSWET @VETY QUESTION? ..ottt D
what in particular students feel ... remember to read the text again at the end to make sure it made sense? D
they need to do better next time.

10



How to use the Exam file

You may want to wait until closer to the exam to use this checklist, so that students don't get
exam-weary too early in the course. If so, it's probably best if you do it early in the second
half of the book, to give students time to use the checklist to adjust their approach before
the exam.

Encountering an exam task after the first time

Most exam tasks appear at least twice in the book (Speaking Part 1 appears once), with
some appearing more often. When encountering an exam task for the second time, you
might want to elicit from your class what tips they can remember from the Exam reference.
They can then read the Exam reference again to check if necessary. After that, you may
simply want to encourage them to use the tips to do the task. The more they use the tips,
the more likely they are to adopt those strategies.

As you get closer to the actual exam, you may want students to do tasks without referring

to the tips. You could then simply point out tips that students need to remember but often
don't, for example reading quickly through a Part 1 Reading and Use of English text when
finished to check it makes sense with their answers and to spot any errors.

You might want to ask students to use the checklist to assess their skills and check that
they're doing everything they should be doing during the course. It can help them to
recognise progress, although you may not want to use it every time a task appears if it
appears often, like Reading and Use of English Part 1.

Just before the exam, students can use the Exam reference pages to review the exam tasks
to remind themselves of what they should do.

How to use the Exam boost

In each lesson, there's an Exam boost subheading with a reference to the correct section
and page number in the Exam file.

o Complete Exam file SECTION A on page 2.

These subheadings may direct you to the Exam boost in the middle of a lesson or at the
end. If you're directed there in the middle of a lesson, the additional exercise(s) in the Exam
boost may well help students to complete the exam task at the end of that lesson more
successfully. If it comes at the end, it may be that the exercise extends the focus in the book
which is not necessarily tested in that particular exam task, but may be in others. In listening
lessons, the reference to the Exam boost may come at the end as it may exploit audio from
the exam task.

Wherever the Exam boost subheading appears in the lesson, you can either ask students to
complete the exercise(s) in class or you can set them for homework. You could also set them
as self-directed study, so students can select the exercises they feel would benefit them the

most. They could choose them after reflecting on their performance in exam tasks.

If you ask students to complete the exercises in your lesson, then it's likely that you'll ask
students to complete them individually, perhaps check answers with a partner, and then
you'll check answers with the class. If students complete them at home, you can either
check the answers in class the next day or supply the answers so that students can check
their own. You can download the Answer key from the Digital resources found in the
Presentation tool. Alternatively, you can copy the key in the Teacher's Book.

Students have access to the audio through the App and Digital resources.

If you're going to ask students to check their own answers at home, you might want to

set aside two minutes of class time in their next lesson to find out how students got on

with these exercises and if they have any questions or would like further practice in any
particular area(s).

As you can see, the Exam file offers students the opportunity to understand the exam tasks
better and develop their exam skills, leaving the main lessons for sub-skills and language
development. By encouraging students to use the Exam file, you can help them build
confidence and work towards a positive outcome in the exam.

1"



HOW THE EXAM TRAINER WORKS
N

The first page of each exam part begins o =iy
with a section entitled ABOUT THE

In Reading and Use of English Part 3, you read a shorttext ¢ Sometimes you need to make more significant changes to

with eight gaps. The missing words are shown in capital the word, for example by changing deep to depth or by
] R ] R letters at the end of the sentence containing the gap, but changing choose to choice.
TASK. This provi des information about are in the base form. You have to change the form of the 4 You might have to make a compound word, for example
. . . word so that it fits correctly into each gap. by changing note to notebook.
the exam task and its key testin g aims. o You can change the form by adding a prefix or suffix, for 4 It may be necessary to make a noun plural after you have
example by changing art to artist, or by changing able to changed it.
unable.

Each question is worth one mark.

~ ¢ Practice task How did youdo? e—————
(%]
| @ Read the first paragraph of a text about beauty. Use the word given in capitals €3 Check your answers.
atthe end of some of the lines to form a word that fits in the gap in the same
line. There is an example at the beginning (0). © Lookat the four answers again.
H H 1 N 1 Inwhich d d
The first TEST section starts with a mini Fhich apener doyounecd o
; sk A IMPLE BEAUTY 2 Inwhich answer do you need to
exam Practice task, which is a reduced S U e e et
version of what is found in the actual The (0) manufacturers _of beauty products would like MANUFACTURE | 3 Inwhich ansuer doyou need to
) us to believe that we can only look good if we spend
B2 First exam. rroney on expensive creams, gels and otons. However, & I uhich answer do you need o
add a prefix to give a negative
(1) research provides some much SCIENCE meaning?
simpler solutions. Experiments suggest that diet, exercise
and sleep can have a huge effect on our (2) . APPEAR
In one experiment, people who had slept well the previous
week were judged as more attractive than those whose sleep
was limited. Other studies have shown that people who eat
(3) get higher scores for attractiveness HEALTHY
than those who don’t. Of course, these findings are
. . . (4) to prove conclusively. But following POSSIBLE
The TEACH section provi des detailed 2 haalthy lifastyle is certainly a cheaper way to lack goad!
practice of the strategies and skills
required to perform well in the exam
part. The exercises develop the
strategies and skills in a systematic,
S
step-by-step way. ¥ ’
READING AND USE OF ENGLISH - Part 3 Word formation
+  Strategies and skills e Write the nouns for people from these words. What suffixes can we
(3] X ) use to form nouns for people? N
& Negative prefixes
o 1 music 5 economy 8 science
P Sometimes the word in capitals is an adjective, musician p 15
and you have to add a prefix to give an opposite 2 assist 6 employ 9 politics o
meaning. ,
3 consume 10 tour
@ Make negative adjectives from the words in
the box and add them to the table. 4 comedy 7 instuct
accurate certain formal legal . .
organised patient pleasant precise o Some nouns are irregular and aren‘t formed using a suffix. Match Th e p ractice tas k IS fO' | OWed
regular relevant satisfied the verbs and adjectives (1-10) with the related nouns (a-j). . , .
by a series of 'How did you
wn i lime [ [l |dis | TIP:Thereisnorule for these nouns-youneed o learn them! ) ’ i
do? questions that encourage
1 choose 6 deep a depth  f pride .
Bl 7 e b sucess g weight students to reflect on their
3 short 8 lose ¢ choice h loss
4 weigh 9 proud d pleasure i shortage performance'
5 grow 10 succeed e height | growth
—— o
o © Read the text about the Silver Snipers. Complete it with nouns formed
iscuss or answer. out the Silve u
from the words given in capitals at the end of some of the lines.
1 What kinds of health and beauty products or
services are worth spending money on? Why? TIP: When you are completing gaps with nouns, remember to think : .
2 “Beauty is in the eye of the beholder! What about whether they should be singular or plural In Readlng and Use of Engl|5h
does this mean? Do you think it's true? . . h
and Listening exam parts, there
. We tend to associate computer games with young people, . .
Noun sufflxe.s and it is true the majority of (0) gamers are young. GAME are Opt|0na| Spea klng bOOSt
We often use suffixes to form nouns from verbs However, a group from Sweden is showing that reaching ks. Th help d |
and adjectives. the age of (1) doesn't mean that you RETIRE tasks. ese help aevelop
. stop having fun. With an average age over 60, the Silver N . . .
© Formnours fromthewordsintheboxby gl o2 ing s team totake patn prfessiona students’ communicative skills by
table_gca" ‘v acel any more nouns? gaming(2) . And don't be put off by COMPETE . . . .
their elderly (3) They take thelr playing  APPEAR prompting speaking practice in
TIP: Remember, sometimes other spelling very seriously! Although they don't enjoy much . .
e o J @ intemsof wining trophies, they  SUCCEED class. Alternatively, the questions
get enormous (5) from taking part. They ~ SATISFY . ..
P— have a webste, and many oyal (6 who  SUPRORT can be answered individually at
Zi;ieoy azp:;(oyasz‘sio::;: EX:E‘: cheer them on. They even have a professional coach to h f t t
help improve their (7) But their main PERFORM ome 1Tor writin ractice.
happy il improve independent (8) is to show that gaming is for everyone, AMBITIOUS gp

kind nervous perform popular safe

!
similar vary old and young!

-ance/ | -ment

-ence

“ness ‘ -ion ‘ yl-ity

12



How the Exam Trainer works

READING AN

E OF ENGLISH - Part 3 Word

Adjective suffixes 1
We often use suffixes to form adjectives from nouns and verbs.

© Form adijectives from the words in the box and add them to the

table. You can use some words more than once. Can you add any
more adjectives for each suffix?

TIP: Think about the spelling carefully. Sometimes you need to
make small spelling changes. Your answer is only correct if you

have spelled the word correctly.

ambition care create danger dare effect embarrass
excite help impress nature stress success tradition

SPEAKING BOO!

Discuss or answer.

1 If you could go to any major sports event, which
would it be?

2 Are you a competitive person? In what ways?

Adjective suffixes 2

Adiectives can be formed in a variety of ways using
suffixes. It's important that you remember the
different suffixes and the rules you need to apply
when you use them.

There are TIPS which give
targeted advice on how
to approach the particular

wonder
© Form adjectives from the words in the box and exam part
) ) add them to the table. Can you add any more
-al } ful } -ing } -ive } less } -ous " tor oach suffin?
TIP: Remember to think about whether you need
We form some adjectives with less common suffixes. With some other to make any spelling changes
adjectives, we need to change the form of the word slightly when we
add a sufix. ( comfort_confidence employ _health J
@ complete the sentences with adjectives formed from the word in noise_patience please profit_rely taste
capitals.
1 She came from a very family ART -ablefble | -antient |-y
2 Thereis no proof for this. SCIENCE ‘
3 The product became a huge COMMERCE
success @ Complete the sentences with the correct
4 I'man__ football supporter. ENTHUSIASM positive or negative adjectives formed from
5 The fireworks were really SPECTACLE the word in capitals.
© e was one of the most famous athletes Twenty | TIP: Sometimes you have to form an adjective
—_— i AND add a negative prefix. Think about how to
Sometimes, you need to decide whether to use an adjective ending form the adjective first, then decide if the meaning

in-ed or-ing.

© complete the with the

formed from the word in capitals.

ct-ed or -ing adject

TIP: An -ed adjective describes how you feel; an -ing adjective J

describes a thing that gives you this feeling.

1 ltwasa exhibition. FASCINATE
2 lwas to be accepted onto the course. DELIGHT
3 Wewere at his speed. AMAZE
4 The show was lively and ENTERTAIN
5 Wewere by the score. DISAPPOINT
6 The first few exercises were very . CHALLENGE
7 The children were to see their EXCITE
cousins after so long.
8 The book was not as aslexpected  INTEREST
itto be.
9 Inolonger feel aboutthe same  EMBARRASS
kinds of things as when | was a teenager.
10 The article about the actor was extremely
. REVEAL

All the exam tasks are clearly flagged
like this for each exam paper and part.

The final TEST section is a full-length
exam task. This provides students
with an opportunity to put the
strategies and skills they have studied
into practice. It also gives students
valuable experience of the kind of
task they can expect to find in the
Cambridge B2 First exam.

The audioscripts and answer key are

provided at the back of the book and in

the Digital resources.

is positive or negative

1 Ienjoyed the film, despite the
. seat COMFORT
2 The trip didn't go as planned, and

thereweresome EXPECT
difficulties.

3 Itwas that the FORTUNE
train was a few minutes late, so we
managed to catch it.

4 Ity notto eat HEALTH
foods like cakes and chocolate.

5 Emojis are not an EFFECT

way to communicate how we feel.

6 We were very LucK
that we didn't win the game

READING AND

E OF ENGLISH

Adverbs

Some gaps require an adverb. You may have to
form an adverb from an adjective, or you may
have to form it from a noun or verb.

@ Complete the table with the adjectives and
adverbs formed from each noun or verb.

TIP: When you have to form an adverb from
anoun or a verb, it can help to think about the
adjective first, then make this into an adverb.

noun orverb | adjective | adverb

increase
comfort
despair
occasion
tradition
accident
origin

person

VPN G WN

success

3

imagine

@ Complete the sentences with adjectives or
adverbs formed from the word in capitals.

1 Only a few people held him

__ responsible PERSON
for the accident.

2 The documents ORIGIN
no longer exist.

3 Veryfew people have
_ completed SUCCESS
this challenge.

4 |realised that | had

deleted the ACCIDENT

file on my computer.

5 Therewasa DRAMA
end to the race.

6 These sweets are

eaten at TRADITION

special occasions

7 Online shops such as this one
are becoming INCREASE
popular.

8 She was praised for her
— designs. IMAGINE

18

Each strategy, skill or language

focus is clearly labelled and there is a
variety of exercise types throughout.

t3 Word formation

Verb suffixes and prefixes
Most gaps in Reading and Use of English Part 3 tasks are nouns,
adjectives or adverbs. But sometimes the missing word is a verb.

® Complete the sentences with verbs formed from the word in
capitals.

TIP: Where the gap is a verb, remember to think about the correct
form and tense.

1 They decided to the event online, ADVERT
to encourage more people to come.

2 Iknew they were just trying to us. FRIGHT

3 No one enjoys being when they CRITICISM
are doing their best.

4 The financial support they received ABLE
them to continue with the research.

5 Wesoon that we had made a mistake. REAL

6 The handle was a bit loose, so we had to it. TIGHT

EXAM TASK

Read the text about coral reefs. Use the word given in capitals at the end
of some of the lines to form a word that its in the gap in the same line.
There is an example at the beginning (0).

CORAL REEFS

We are all familiar with images of coral reefs, with

TEST

their colourful rock (0) __formations __ created FORM
from the shells of sea creatures. Maya Beach in

Thailand became famous after it was used as the

[ for the Hollywood movie LOCATE
The Beach. Its (2) 3s a tourist POPULAR
destination increased dramatically and, as a result,

the coral began to suffer (3) SUBSTANCE
amounts of damage. The Thai authorities responded

by closing the beach. (4) now think  SCIENCE
they have found a solution. They have found it is

possible to collect up broken pieces of reef and
() fixthem back in place, using CARE
normal household glue! Specialist (6) DIVE
swim down to carry out the repairs. The technique

has so far proved extremely (7) . EFFECT
and the coral has started to regrow. It is hoped that

the beach will be reopened one day, but the number

of visitors will be (8) controlled STRICT

to protect the coral

13



CREATE YOUR OWN FORMULA
N

Formula'’s building blocks Building block 1 COMPONENTS

You can customise Formula depending on the length of Choose the most suitable component or combination of
your course and the language and skills your students need components for your course length.

to develop. In this section, we have a selection of 'How to’
guides for around 30, 50, 80 and 100+ hours to help give

you suggestions on how you might customise Formula for
your classes. Coursebook and Exam Trainer

Formula consists of four building blocks: Building block 2 SECTIONS IN CLASS

Block 1 — choose your component.

Exam Trainer

Coursebook

¢ Block 2 — choose which section(s) of the component(s) Choose the most suitable sections to use in class.
you want to use in class. Coursebook Exam Trainer
® Block 3 — choose which section(s) of the component you Main units Test
want to use for homework. Reviews Teach
® Block 4 — choose which digital resources will help you .
; Grammar file Test
keep students engaged, help them best reach their
goals and provide a change of pace during class or Vocabulary file Full practice exam
at home. Writing file
Exam file

How it works

Use the following steps to help you decide how you can

Building block 3 SECTIONS FOR HOMEWORK

meet the specific needs of your group. Read about each Choose the most suitable sections to use for homework.
building block and create the Formula that is right for Coursebook Exam Trainer
your class. Main units ot
Super (intensive 1-2 months) Reviews Teach
Grammar file Test
Exam-focused Vo?ébu|éry file Full practice exam
Exam Trainer Writing file

20-30 hours Exam file

Building block 4 DIGITAL RESOURCES

Choose the most suitable digital resources for the specific

Exam-focused with language needs of your class.

revision and consolidation

Coursebook gpecﬁl‘!c need E;glttal res.oltjllrce
40-80 hours ecycling otocopiables
Language development Grammar presentations
Checking progress Unit test
Exam-focused with language Progress test
development End of level test
Coursebook and Exam trainer Dyslexia-friendly tests
80-100 hours Change of pace About the exam videos
Writing development Writing success criteria
Extensive exam Speaking development Speaking test videos
focus and language Speaking success criteria
development Quick homework App activities

Coursebook and
Exam Trainer

100+ hours

V Extensive (full academic year)

14



HOW TO USE FORMULA FOR
AROUND 30 HOURS

|\

EXAM FOCUSED Around 30 hours

Use the Exam Trainer in class or for self-study

FORMULA B2 FIRST Exam Trainer and Interactive eBook
are unique, full colour components which can be used
independently or in combination with the Coursebook.
The Exam Trainer uses a Test, Teach, Test approach to exam
preparation for each part of the exam.

There are different ways that you can teach from the Exam
Trainer depending on the overall length of your exam
preparation course and how much class contact time you
have available. If you have longer courses (40-60 hours),
you might decide to work through each complete exam
part from the Exam Trainer in class. For shorter courses
(20-40 hours), you can choose which elements of the Test,
Teach, Test and full practice exam you use in class or for

homework. Here we are providing an example for around
30 hours.

Students

® Exam Trainer or the Interactive eBook
with Digital resources and App

@rearson

Teachers

® Presentation tool and/or Exam Trainer
Teacher’s Notes and Digital resources

FORMULA

The notes for each exam part provide:

® an Exam part overview which summarises the content in
each exam part section

® a list of extra Formula Digital resources

¢ adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® awarmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the exam part at the end

¢ detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

¢ ideas for using the Speaking boost questions, as
well as extension ideas if you wish to enhance the
communicative aspect of your exam classes

Use Test and Teach sections.
® Test—An

. . 5 Practice task How did yo

introducto ry pra ctice 2 @ Read the first paragraph of a text about micro homes © checkyou
and decide which answer (A, B, C or D) best fits each

tas k tests | earners gap. There is an example at the beginning (0). © Lookatthe

1 Which ans'

to see what the I SR i

y Micro homes |, @k

already know and . e

Mostpeople (0) B of owning their own 4 Whichans:

a | | OWS reﬂ ection on home, but for o jobintvid

O Lookatthe

current performance. by

is used?Th
Canyouse

The film wi
The new T
We were d
They charc

READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze

Strategies and skills
Phrases with prepositions

‘The correct choice for a gap often depends on matching
the correct option with the preposition after the gap.

® Teach — This section
provides practice of
strategies and skills
to improve learner
performance and s

Discuss or answer.

TEACH

1 Deserbeyour pefecthom

2 Whatare tho chaonges ol

@ Read hesenancesand ook tth highlighed focaton
prepotions.Choose heword ht ollned by

Phrasal verbs

imerested curious/ een  atrctedin

‘Some questions test your knowl

@ how to arrive /find / reach / get to

‘Sometimes the whole phrasal ve

enables them to RS — b orteperide
approach the exam ¢ L menaing coeingimprosng
with confidence. v © Choose the consctwords ¢

proved /liked / agreed / sentences.

1 The book

Use the final Test sections with some exam tasks carried out
under exam conditions.

® Test — The final exam-
compliant exam task
tests how well they can
apply the strategies
and skills they
have practiced.

rt 1 Multiple-choice cloze

Read the text about preparing for a possible emergency and decide
which answer (A, B, C or D) best fits each gap. There is an example at the
beginning (0).

TEST

Preparing for the worst

We all depend on supermarkets for food and we

0) D it for granted that the shelves will always
be full But some people believe f's best to be prepared
M___ there'san emergency and normal life

is disrupted for a while. They say there is a risk from extreme:
weather or an outbreak of fiu, (2)
natural disasters. People who prepare in fhis way are informally
@) as'preppers’, and more and more people
are now listening fo their (4) Alison Jones from
Cambridge, UK, is a typical example. She keeps a monih's
() offoodinacupboard, olong with bottied
water and medicines that her family needs. She is aware that

more serious

Example teaching scenario

Depending on the number of classes within the
30-hour course, you could provide single skill or
multiple skill lessons. For example, you may have
15 x 2-hour classes.

A 2-hour class may consist of the following: Reading
and Use of English — Part 1 Multiple-choice cloze

(1 hour) and Speaking — Part 1 Interview (1 hour).

A lesson of this type would enable a brief introduction
to each part of the exam and some input and practice.
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Create your own Formula

READING AND USE OF ENGLISH - Part 1
Multiple choice cloze (1 hour)

READING AND USE OF ENGLISH - Part 1 M

Use the Exam Trainer Presentation tool for each page.

Use Exam Trainer Teacher’s Notes for Warmer and ABOUT THE TASK to
start the lesson.

Students carry out the Practice task and try the reduced length task to
become familiar with the task type.

Students carry out How did you do? activities and reflect on the task they
have just completed.

Use Exam Trainer Teacher’s Notes to go through the How did you do?
activities.

READING AND USE

Students carry out the Strategies and skills activities.

Use Exam Trainer Teacher's Notes to provide guidance ‘
on how to approach eachtask. e o .

Pick and choose which sections
to focus on in class depending
on the strengths and weaknesses
of the group. Students can
complete the sections they are
familiar with at home.

Students can complete the
Exam task at home using what
they have covered in class to

help them.
Before class Why not try?
Video: About B2 First: A photocopiable activity from the
Overview, About B2 First: Digital resources.

Reading and Use of English,
About B2 First: Reading and
Use of English Part 1.

Less time

Ask students to complete the first
practice task at home and do How
did you do? activities in class.

Quick homework
Pearson Practice English
App activities.

Need something extra or a change
of pace

Video: About B2 First: Overview,
About B2 First: Reading and Use of
English, About B2 First: Reading and
Use of English Part 1.

16



Create your own Formula

SPEAKING - Part 1 Interview (1 Hour)

Use the Exam Trainer Presentation tool for each page.

Use Exam Trainer Teacher’s Notes for Warmer and
ABOUT THE TASK to start the lesson.

Students carry out the Practice task and get familiar
with the types of questions asked in the interview.

Use Exam Trainer Teacher’s Notes to follow the
process through the How did you do? activity.

SPEAKING - Part 1 Intrviow

Students carry out the Strategies and
skills tasks.

Use Exam Trainer Teacher's Notes to
provide guidance on how to approach
each task. Pick and choose which sections
to focus on in class depending on the
strengths and weaknesses of the group.

Students can either complete the Exam task
in class or record their responses at home

using what they have covered in class to help
them give the most comprehensive answers.

Before class Why not try? V—ian —
Video: About B2 First: A photocopiable activity from the T e
Speaking, About B2 First: Digital resources.
Speaking Part 1, B2 First

Speaking Test 1, Part 1.

Practice task

TesT

Less time

Ask students to complete the first
practice task at home and do How
did you do? activities in class.

1‘:

Quick homework
_ Pearson Practice English
App grammar activity.

OF ocwsen

Need something extra or a change
of pace

Video: About B2 First: Speaking,
About B2 First: Speaking Part 1, B2
First Speaking Test 1, Part 1.

17



HOW TO USE FORMULA FOR
AROUND 50 HOURS

\

EXAM FOCUSED WITH LANGUAGE
REVISION AND CONSOLIDATION

Around 50 hours
Use the Coursebook in class

FORMULA B2 FIRST Coursebook and Interactive eBook
can be used in different ways depending on the overall
length of your exam preparation course and how much
class contact time you have available. If you have a course
of around 50-60 hours, you might decide to use the main
lessons in class and use the additional bank of material
from the Grammar, Vocabulary, Writing and Exam file for
homework. Here we are providing an example for around
50 hours.

Building block 1 COMPONENTS

Students

e Coursebook or the Interactive eBook
with Digital resources and App

A

FORMULA

y 4 Yy, Teachers

| =2
FORMULA

® Presentation tool and/or Coursebook
Teacher's Book and Digital resources

The notes for each lesson provide:

® a Unit overview which summarises the content in each
unit

® alist of extra Formula Digital resources

® adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® awarmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the lesson

® detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

® flexible follow up to extend the previous activity

For the fastest path, use the basic notes; to extend the
lessons, use the activities in the tinted boxes.

18

Building block 2 SECTIONS IN CLASS

Use the main lessons.

® |ntroduce students to the

unit topic.

® |ntroduce students to the
relevant exam part for the
lesson and refer to the
Exam file.

Building block 3 SECTIONS FOR HOMEWORK

V4

Use some of the additional bank

of material not completed in the

lesson.

® Complete the relevant Grammar,
Vocabulary, Writing file or Exam
boost sections.

® ‘Speaking or writing’ from the
main lesson — ask students to
carry out the writing task.

Example teaching scenario

Depending on the number of classes within the
50-hour course, you could provide single skill or
multiple skill lessons. For example, you may have
around 60 x 45-60-minute classes.

A 60-minute class may consist of the following: Unit
opener and Reading and Use of English — Part 5
Multiple-choice. A lesson of this type would enable a
brief introduction to each part of the exam and some

input and practice.




Create your own Formula

UNIT OPENER (15 mins)

vy
/ / Use the Coursebook Presentation tool for each page.

l Use the Coursebook teacher’s notes found in the Presentation

tool for Warmers and alternative ways to approach the material.

Or, books closed. Use activity 1 as the warmer.

@ vorkingroen o
T Name .
e Aok rover i
2 Whatfeslings o mamorsdoyou st it e coour b Gre s "o
O @ vor e 1 Whh s peron doyou most
y o

© thewsypeople @ whythe colour didthave
see blue aname fora long time

© hofistusedthe @ whyoneshade @ the associations
colouronstone. of blue s called ofthe colour blue.
andwood royal biue

° Students carry out activities 2—4.

Use the teacher’s notes to go through each activity.

1
2
3
4
s
6
7

. You might like to use activity 5 as the warmer for another class
to recycle the phrasal verbs from this lesson.

8 Welookup to people n blue unforms.

READING AND USE OF ENGLISH - Part 5 Multiple-choice (45 mins)

- Part 5 Multiple choice 7
READING AND USE OF ENGLISH - Part 5 Multiple choice 1 READING AND USE OF ENGLISH - Part 5 Multiple ch

Use the Coursebook Presentation tool for oe;
each page.

EXAMFILE p11

Students read through the Exam reference
in the Exam file before starting this part of

__ acroRe THETASK

: : the lesson. This will give them information
B m— about the specific exam part as well as which
) particular strategies and skills are important.

Students carry out activities 1-3 in the main

Are you exam-ready?

e . unit including reading the Exam focus box.
o o .
B
B
Use the teacher’s notes to give you some
ideas on how to check their understanding.
SECTION A
—
Present tenses . .
Youvilsometimes b requied 0 add an auiary ver If tlme, go to the fOld‘OUt Exam f||e and
when spprepite complete Exam boost Section A on page 10
© oot srces it o in class; alternatively, students can complete
In the last five years, she been . .
[t e this section at home.
2 Smartphones definitely getting
smarter and smarter!
3 We_leamedalotaboutthe way
the brain works over the last century.
4 Where honeybees go during the
o gt i e Students can now complete the Exam task
e naonhs in the main unit, using the guidance the
B g
new novel since the beginning of the year. . .
e have found in the fold-out Exam file and
Other words related to present . q
:,:s,l:i;’z':?augh(heymaynmnecessznlyhepznuhhe Exam fOCUS to he| p them

€) Complete the sentences with one word in each gap.

1 s most expensive painting he
has ever owned

~

Although I've been all over Europe, I've
been to Rome. | would love to
go one day.

There's been a museur in the town centre

ages and | hope it stays.
4 We ever watch TV these days as
its more convenient to strearn films

We have never had worse
summer as far as the weather is concerned.

o

‘The musician has lived in this area
he returned from Paris in 2008,
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Create your own Formula

Building block 4 DIGI RESOURCES

20

Students can complete ‘Speaking or writing’
activity 6 and do activity 7 for homework
along with the Exam boost activity.

Before class

Video: About B2 First:
Overview, About B2
First: Reading and Use
of English, About B2
First: Reading and Use
of English Part 5.

Less time
Ask students to complete the
exam task at home.

1
Itread carefuly
Butineedto | lfetime, of
it infact
While
of sapan? i
10 " 152y reated but the
Desert i v The atraction
W click. Job
and enjoy the moment
ey Ihave ever faken.
meve
are ver Forexample,
sk
Tese incredible
i hich appearto be 10 deliver il never ease to amaze me.
tulyonce
fascinat s tsee myself
fiiends says, t
autin eali addiionto visblefiom
these? Tabloid headlines need 1o sel copies :  hiah alitudes ncredible lowers
maon events me
frozen over, longs

—————® Speaking or wiiting

in. For questions 1
which you think fits best according to the text,

B,CorD)

The write repeats the word 'reated'in paragraph 5
A 1o indicate that the experience was distel
B toshowthatth

enth . d before.

O woin

and

[ Y —

1 Whichof
2 Toll he class about the most memorable natural vent you have seen

Presentitto the class.

xam TRANER | 28 2 ,

Need something extra or a
change of pace

A photocopiable activity from
the Digital resources.

Why not try?

The quick placement test
to find out the group's
strengths and areas to
improve.

Quick homework
Fast finishers activity from
the Teacher's Book.

Grammar

| £

1C  Present tenses — Getting to know you

Do

devices?

thing you have done recently?

studying English? does that always annoys you?

Doyou hveony sl i | WSASEYdoyoudoonceln

weekend? spend your free time?

Do you often go abraad for What activity

holidays? doing snce
ng
econty?
it hook o
eeeee i
estng
Fast finishers

Ask students who finish early to find three new words
or expressions in the text that made it difficult for them
to complete the task. Encourage them to read the
words or expressions again in context and try to work
out the meanings, then use a dictionary to check. Ask
students to read their words in context to the class and
explain the meanings. Remind students that written
texts are a useful source of new vocabulary.




HOW TO USE FORMULA FOR
AROUND 80 HOURS

|\

EXAM FOCUSED WITH LANGUAGE
DEVELOPMENT Around 80 hours

Use the Coursebook in class and the
Exam Trainer for homework

FORMULA B2 FIRST Coursebook and Exam Trainer can be
used in different ways depending on the overall length of
your exam preparation course and how much class contact
time and homework time you have available. If you have

a course of around 80-100 hours, you might decide to
use the Coursebook main lessons and the additional bank
of material (Grammar, Vocabulary, Writing and Exam file)
in class and use the Exam Trainer page references from
the Coursebook to consolidate and extend lessons for
homework. Here we are providing an example for around
80 hours.

Building block 1 COMPONENTS

Students

e Coursebook or the
Interactive eBook with
Digital resources
and App

® Exam Trainer or the
Interactive eBook with
Digital resources
and App

y 4 y, Teachers
E / ® Presentation tool and/or Coursebook

Teacher's Book and Digital resources
FORMULA

The notes for each lesson provide:

® a Unit overview which summarises the content in
each unit

® a list of extra Formula Digital resources

® adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® a warmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the lesson

® detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

® flexible follow up to extend the previous activity

For the fastest path, use the basic notes; to extend the
lessons, use the activities in the tinted boxes.

Building block 2 SECTIONS IN CLAS

Use the main lessons, the additional

bank of material and Digital

resources.

® Introduce studentstothe = Ll
relevant exam part for the lesson
and refer to the Exam file.

® [ntegrate Grammar, '/
Vocabulary, Writing and Exam
file reference and practice.

UNIT 1 GRAMMAR FILE

WRITING FILE E

Building block 3 SECTIONS FOR HOMEWORK

Use the Exam Trainer page

references from the Coursebook.

® Use selected exercises from
the Test, Teach, Test sections.

j

EXAM TRAINER ‘ pp42-43

Building block 4 DIGITAL RESOURCES

Grammar presentations, photocopiable worksheets, tests,
videos, app

Example teaching scenario

Depending on the number of classes within the
80-hour course, you could provide single skill or
multiple skill lessons. For example, you may have
60 x 90-minute classes.

A 90-minute class may consist of the following:
Writing — Part 1 Essay. A lesson of this type would
enable recycling of language from previous lessons, a
full introduction to this part of the exam and extensive
language input and practice.




Create your own Formula

WRITING - PART 1 ESSAY (90 mins)

2L
O 5% Vocabulary

Use Photocopiable 1B

1B Guess the word = to recycle language from

earlier in the unit.
SELF-PORTRAIT | PHOTOGRAPH BEAUTY
DISPLAY DYE SOUNDTRACK
ELECTRONIC
DEVICE INFLUENCE HEADLINE
e oo o
Watch the About B2 First:
HYPE TABLOID SURVEY .. . .
Writing Part 1 video inthe 4
* important * story. * opinion Dlgltal resoUrces'

1 WRITING - Part 1 Essay

Use the Coursebook Presentation tool s
for each page. Use the Coursebook
teacher’s notes for Warmer.

WRITING - Part 1 Essay.

 This taskiscompulsory
= Anessay is sualy riten for  tescher and use formllangusge

contastidass and reach  concuion,

sl — Students read through the Exam T,
) e reference in the Exam file before CREEeE)
starting this part of the lesson. This =
",W:m”m:"m S will give them information about the W@WMY [T

2 achites

P spe(;ﬂ‘lc exam part as well as which : L
= e Partlcular strategies and skills are ( — )
important. o Y

he beach s pfetle.

o Notsdown any et detals o reasonsyou could.

fomalnguageto s, o st st o wabor Yoo oy 1 Add s
When ou s happy wih your pln, it your essy. 2

o 3
AFTERTHE TASK Gouds ot aflec o v,
— s o . & Mok anesaypln e th onein Ex.
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nEx?.

P Students carry out activities 1-5 in
e the main unit including reading the
Exam focus.

useforma language?

EXAMTRAINER | pps2-43

Use the teacher’s notes to give you
some ideas on how to approach the _/
activities.

WRITING - Part 1 Essay

EXAM BOOST

SECTION A
Audience, structure and tone

It's important to structure your essay clearly and use an
appropriate tone for an academic audience.

@ Lok at the essays on pages 12 and 113.
Which structure has each witer used?
Structure 1
Introduction
Topic 1 discussion (pros/cons)

Topic 2 discussion (pros/cons)
Topic 3 discussion (pros/cons)

Concson + wrtrs cpiron Students go to the fold-out Exam file

Structure 2

Invoducion withopiion sated and carry out Exam boost Section A

Reason for opinion 1
Reason for opinion 2
on page 16.
Conclusion
@ Replace the words and phrases in bold in the essay

extract with these words and phrases to make it
more formal.

allowusto become destress increases
insupportof isnot offer significantly
weare

One reason for a holiday in the mountains is the
peace and quiet. They give us a place to *chill and
they *let us breathe in fresh air. Unfortunately, the
number of people at the seaside *goes up ¢a lot

in the summer which means beaches gt very
crowded and ®we're always surrounded by people.
This Yisn‘t very relaxing,
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1 WRITING - Part 1 Essay

o
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(©) et sy ok A andh st s

sudont acdod?
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thanabroad?
Wite bout:
1 athertre
2aimn
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i o o T kot s ke ke
Wit bt Which can you usually find n an essay?
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Vil he basch r e mountans, Wi b can 4

hobeach s pferabie.
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1 ddamadiden
2

3
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EXAMTRAINER | ppa2.43

Refer students to the Writing file

on page 113 and go through the
content focusing on audience,
structure and tone and highlighting
key language they may want to use
in their essay.

Students can then return to the main
unit and work in pairs to plan their
essay which they can do for homework.

For homework, students can write their
essay using activity 7 and the Writing
file p113 to help them.

3 UNIT 1 VOCABULARY FILE
e worousT
Suffixes Collocations and usefulphrases | Creatiity and the arts

:
3
E
E
:
8
g

The media

Students now have the opportunity to
review vocabulary from the whole unit
and carry out some practice activities
using the Vocabulary file pages 94-95.

Create your own Formula

—— o WRITING FILE

Part 1 Ess:

> Unit 112,

EXAMPLE QUESTION

Wi an sy using ll h e ac ging r02srfor yourpnof .

v 1t nocesarynowacaysbocause o canfind 3
weneed o thenfamet. Do you sge?

ook

USEFUL LANGUAGE

Introduction
.

Aistoryto e Terear atsmuseus about

sclence,space travel ands0omwherevstors

areobviusly oo value formoneyas they provde

whihcan e unreable
O balance woud s that museus are notonly
ecesaryrowadays, bt are enoyablepaces o
Ve Wewould mis themf they disppeared.

i
TR

it Ashont (3)___aum,one
inthe UK decided 1 op i

LY T —

Pronunciation (=] 5
©) kb vordstess o th words nthe Sffces R <
ot thowordis. Are newspapers yesterday’s news? g

. e N

o probabity H

=

‘e acual h e he problns wasprof. Resders
he

O®r s

A Sothis partofhe gallery s d.

PRACTICE

th i

Building block 4 DIGITAL RESOURCES

Before class

Exam Trainer Test section
on p42.

of pace

Less time
Ask students to complete the Exam
boost, Grammar or Vocabulary file

at home.

E UNIT 1 GRAMMAR FILE

Why not try?

Book.

Ask students if they have any other tips for getting a -
good night's sleep. Give them two minutes to think

Cooler activity
from the Teacher’s

Quick homework
Pearson Practice English App
Unit 1 activities.

Need something extra or a change

Unit 1 test from the Digital resources.

of ideas. Then elicit their tips and write them on the
board. Ask other students which tips they think are
most or least useful. Encourage them to g

for their opinions.

—_ r
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HOW TO USE FORMULA FOR
AROUND 100+ HOURS

W

EXTENSIVE EXAM AND LANGUAGE
DEVELOPMENT Around 100 hours

Use the Coursebook in class and the
Exam Trainer for homework

FORMULA B2 FIRST Coursebook and Exam Trainer can be
used in different ways depending on the overall length of
your exam preparation course and how much class contact
time and homework time you have available. If you have a
100-120-hour course, you might decide to use all parts of
the Coursebook in class and use some sections from the
Exam Trainer to consolidate exam skills for homework. Here
we are providing an example for around 100-120 hours.

Building block 1 COMPONENTS

Students s

e Coursebook or the
Interactive eBook with
Digital resources
and App

e Exam Trainer or the
Interactive eBook with
Digital resources
and App

Vad = y
FORMULA 2

y 4 y, Teachers
E ® Presentation tool and/or Coursebook

Teacher's Book and Digital resources
FORMULA
4

o S| o

The notes for each lesson provide:

® a Unit overview which summarises the content in each
unit

® a list of extra Formula Digital resources

® a dyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® a warmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the lesson

¢ detailed teacher’s notes for each exercise as well as
embedded answer keys

¢ alternative approaches to some exercises

¢ flexible follow up to extend the previous activity

For the fastest path, use the basic notes; to extend the
lessons, use the activities in the tinted boxes.

24

Building block 2 SECTIONS IN CLASS

Use all the Coursebook content, Test

and Teach sections from the Exam

Trainer and Digital resources.

® |ntroduce students to the relevant
exam part for the lesson and refer
to the Exam file.

® |ntegrate Grammar, Vocabulary,
Writing and Exam file reference
and practice.

® |ntegrate photocopiable activities,
grammar presentations, videos or
unit/progress/practice

tests as required. S A
L T R. R
® Use initial Test and rercrence

Teach sections
from the Exam Trainer UNIT 1 VOCABULARY FILE
WRITING FILE

to develop exam
awareness and
provide exam training.

Use the Exam Trainer
page references from the
Coursebook.

e Use selected exercises
from the Test, Teach,
Test sections.

11
12 Ex1

Building block 4 DIGITAL RESOURCES

Grammar presentations, photocopiable worksheets, tests,
videos, app

EXAM TRAINER ‘ g

Example teaching scenario

Depending on the number of classes within the
100-120-hour course, you could provide single or
multiple skill lessons. For example, you may have
60 x 2-hour classes.

A 2-hour class may consist of the following: Reading
and Use of English — Part 2 Open cloze. A lesson of
this type would enable recycling of language from
previous lessons, a full introduction to this part of the
exam and extensive language input and practice.




Create your own Formula

READING AND USE OF ENGLISH - PART 2 OPEN CLOZE

TEST

READING AND USE OF ENGLISH

Use Photocopiable 1C to recycle
language from earlier in the unit.

L
% Grammar

1C  Present tenses — Getting to know you

art 2 Open cloze

ABOUTTHE TASK

with ight

cach gap.

grammr, of verbs, dependent
prepositons and articles.

dmust it

« Occasionally,

the gap grammaicaly.
= You cannot write contractons such as don't or won't, but

o Each question s worth one mark.

youcan write the word cannot.
Practice task How did you do?
@ Readith istparagraph of atxt about power naps. Thinkofthe ) Check youranswrs.

word which bestits ach gap. Use onlyone word i each gap.
Thero s an example at the beginning (0).

© wocktth nowerstoth fourqsstonsin
£ g
Wi oo s prtof o v trse Wi

" -
tonse s t? Why s tis tense carect hare?
Iy Which answer i  elaive pronioun? What

)

- J

POWER NAPS

Short leeps, or‘power naps’, areregardd by many
(A5 agoodway torecharge your batires o

noun does it refer back to? Why i ths
pronoun correct here?

Which snswer i part o a comparative
sructure? Which word before the gap helps
you decids t should be a comparatve

sructure? Why s ess not correct?

Which snswer i  eference word, which refers

Do you often use electronic
devices?

What's the most interesting
thing you have done recently?

How long have you been
studying English?

Is there anything that your friend
does that always annoys you?

Do you have any unusual habits?

What activity do you do once in
a blue moon?

What do you do every
weekend?

What's your favourite way to
spend your free time?

Do you often go abroad for
holidays?

What activity have you been
doing since you were young?

Do you often take up a new
activity and then give it up
quickly?

What's the most challenging
thing you have done recently?

What have you been waiting to
do for ages, but haven't tried
yet?

Are you reading a good book or
watching a good TV series at the
moment?

What do you do to relax after a
stressful day?

Have you seen an interesting
film recently?

Use the Exam Trainer Presentation tool
for the page.

Use Exam Trainer Teacher’s Notes for
Warmer, ABOUT THE TASK and
activities 1-4.

0. esrlie ides? What ces dos it refer back
167Why s these not correcthere?

© Wi o el by posse
i

g

the day. | have (1) taking reqular aftermoon raps

fora il now, and couldn' do without tham. Experts usedt 10
hink a quick power nap couk make up for  bad ights Sleep, but
is how being auestioned. f seems that for
poopie (3) Siopis dsupted at ight, an aftomoon
niap can help to some exten, buttisfar ()@

imporant o getthe right amount ofseep at g ‘

Students carry out the Test activities 1-4
as a quick introduction to the exam task.

|

Use the Coursebook Presentation
tool for the page.

Students carry out activities 1-3.

Use the teacher’s notes to give you
some ideas on how to check their
understanding.

[EE—

READING AND USE OF ENGLISH - Part 2 Open cloze

EXAMFILE p5.

Q@

p—

SR
:

the ight. Compare with your parter. 4 How often do you sleep during the day?
:
:
:

ﬂ?cw mnvmsalin" 7 ? & Do you switch your phone off during.

How ar the twa speakers diferent regarding
their leap habits?

How does the boy annoy his parents?

Whatis the s problem and how has she
tied o sohe t?

5 Whatsuggestons has she had?

[ LT ————
Compln e i e corestorm ot e
oy

" e i st

I
satens [ suppase pen
o (o8 st e ignt amountat e
s, 1

(deend,

Y, usualy. But ahen myroler's home o
ey he (s i

the ight?
Do you sometimes go throuh periods
when you have problems sieeping?

D0 you usualy remernber
your dreams?.

EXAMTASK

() Foruestons 1, read the et o nd ik thewordwhich
e a2 o, U oy one word s g Thrs o
wcampl s the egiing (0,

A cure for insomnia?
e justread 3naice ot bl gt and | ik e dscovered
Ot restss nighs! You e,

Hcan ok a e, s apan

e Igh, emied by sustine some tpes (1) ghingand

‘Sometines. | (awan)
akkabout my o el eenty They

mood, memryand concentason, but fwe (2) alotoftime

steand[suppose tal . s
sumedd menaries.

starng st screens, t can actualy cause mage 0 oo eyesIntrestngy,the artice
50 pots (3). body locks and
g leciroc devces oo mch mmedily () e

bed an dirup our seap cyce. My ighshave (5]

[ Yo

The expers sdice (7)

Bl (gt b at siching
oo Ao e backon
o bt o0 2517 ot
n'tagod hag

© Complete Exam ile SECTION A on page 4.

10

Maybe, M swich (8).
readnga prnied book and g soclmeda a s afer e o dodk.

(© Workinpis snd s thecuestions.

1 Doyou spend s ot of ims looking st screens during the day and
befora bed? Do youthink t afecs you i any way?

2 Would it be dificul to change your screen habits? Give reasons.

E— %

25
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READING AND USE OF ENGLISH - Part 2 ¢
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If students are struggling with the
grammar, you might like to use the
Grammar presentation 1: present tenses
or direct students to the Grammar file
on page 78 and carry out the practice

exercises on page 79.

EXAM BOOST

SECTION A
Present tenses

You will sometimes be required to add an auxiliary verb.
Remember that this needs to be in the correct form,
when appropriate.

@ complete the sentences with the correct
auxiliary verbs.

In the last five years, she been
ateacher, an artist and a taxi driver.

2 Smartphones definitely getting
smarter and smarter!

3 We learned a lot about the way
the brain works over the last century.

4 Where honeybees go during the
winter? You can find the answer in this documentary.

5 Why timing so important in the
exam? The experts say that ...

6 The writer been working on his

new novel since the beginning of the year.

Other words related to present tenses are also frequently
tested, although they may not necessarily be part of the
verb form.

Students read through the Exam reference

UNIT 1 GRAMMAR FILE
Present simple

.
it he cot bt rarly i .

Nl s nsble

i s feauencynevr somtimes, sy, oen,
s o

Present continuous

Wousoth prasent continns:

ey 0l aboutrapeste acons o hbis hat
o

e

Theyncde.

SR ————

ot cot it mesn o, weigh

Students can go to the fold-out
Exam file and carry out Exam
boost Section A on page 4.

Watch the About B2 First:

Reading and Use of English Part — 4

2 video in the Digital resources.

in the Exam file before starting this part of
the lesson. This will give them information
about the specific exam part as well as which
particular strategies and skills are important.

PRACTICE

mesentenses

[ Y —
in each sentence? Why?

1 herted

2 W kg s

3 b

PR

5 eSepantor s e

A geing brown .
8 foranhau

© Gt comcshamates.
EE R
Jiedsamodin

Q) Futthe vebs in brackets inthe comect form.

My life as a sleep researcher
P T e
e
) ==
ol e g o Thes o v
. ot / know) about why and how

e
b el g il g e
Pronunciation

[ YO —
e oo

2

3 Rgetss's geting o e el un
e hesing?
o boanvalkingwalk o bours. tlest
sl that

5 Ihave/ Ravent spoken o Json vt net.
wesberd e

.

2 fuejostseen e

& M has beentrying i cur carforhe st h:

1 Haveyouboenyertothegm?
2 hel
3 i

hess shos sinc 2075,

aTs—
S s gowspfas

& Imtied. e besn workd ha .
7 b youseens hoster?

8 Thisisthe bstfoo v nver e

00

LY ———

8 you st lnch yer

[ Y I————

READING AND USE OF ENGLISH - Part 2 Open cloze

* Youwillread ashort text with oght gaps.

NUMBER OF
QUESTIONS

TASK

chose from.
 The answersalways a ingle word

SCORING

and meaning of the sentence.

= Sometimes thero may be more than one corectanswer.

What s being tested?

The questons may test your knowledge of:
o articlesand doterminers, .9, the, 2, an, thi, these
« prepositons, eg.in,at,on

 depondont preposiions, e norested in

o parsof vrbs, .. have,been (hirk about verb forms
00,0 isita passie?)

3ON3W3438 WVX3

o phrasal verbs, . work out
. hough,but

. i
eg when,who

How do you do it?
__ BEFORETHETASK

o fxed phrases g, apart from

 Dontfocus onthe gaps ttis stage

—_ DURING THETASK.

 Read thetoxt again carefully, stopping at each gap.

5 e
or v, modalverb?
et e
_ AFTERTHETASK
Are you exam-ready?
Didyou.
O
d
)
g d
)
O




1 READING AND USE OF ENGLISH - Part 2 Open cloze
EXAMFILE p5

T Wouldyr GRAMMAR FILE pp78-79

0e:

Iyes, whatis
8 Doyou swich your pone ff during
nght?

9 Doyou sametimes o hroughperods
hen you haveproems siseing?

Students can now complete the
Exam task in the main unit using

the guidance they have found
in the Exam file, the Exam focus

and the video to help them.

10 Do you usually remember

i ol
) o sy sep
(ieend

sl

R il

kgt
I et

1n! s T M ey
et e et iy

joniitientciatiting

BT —— A cure for insomnia?
e

o ‘Sometines 1"
u \mmyaunn/nmnn»

sto g oot
samo o mmores.

e
=,

Students can complete activity
5 with a partner.

o

gbakon
)

't god gt

© Complte Examfle SECTION Aon page 4.

Use the Coursebook teacher’s
notes for Cooler.

w0

Create your own Formula

READING AND USE OF ENGLISH - Part 2 Open cloze.

For homework, students can complete
Reading and Use of English — Part 2 Open 0
9 9 Complete the sentences with one word in
cloze p11, p12 Ex 1 in the Exam Trainer. cach gop.
1 lhave training for a marathon
recently.

2 Nowadays, a good diet

ABOUTTHE TASK

thoight i . parts of verbs, depond
eachgap.
 Thereare o aptions t chaose from.

thetext and the meaning ofth text

the gap grammatically. = Each question’s worth ono mark

Practice task How did you do?
word which bet s eschgap. U oly one word nesch gap.
rample st the beginning (O © Lokatth nsvers oo fourqustonsin
Extagai

L = 1
B 2
=

POWER NS

s o pver e oy ery
‘2good way o recharge your bateries cring
Ny takingregua afemoon naps
ara whil now, and coud'co vithout them, Expets Lsed to
1k a quick power niap coud make upfor  bad ights eep, bt
 now bang questonod.  seems tratfor

© Wichgupcan ety wopessile
e

@) soap’s dsupledalrigh, an aftamoon
e omne\pmsﬂme oot buttsfarte) .

believed to be extremely important for health.

w

These days,people  beginning
to realise that we need to take climate change
seriously.

IS

Some people think that cooking is a chore, but
| not agree.

)

The competiton —_been held in
the town for the last 15 years.

6 It's now six o'clock in the morning and the sun
just come up.

Building block 4

Before class
Exam Trainer Test section
onpll.

Notes.

READING AND USE OF ENGUSH -Part 2¢

Why not try?
Less time A photocopiable activity
Ask students to
complete the
Grammar file
activities and the
Exam boost at
home. Quick homework

Unit 1 activities.

Use the Speaking boost from the Exam
Trainer p12 and the Speaking boost
extension from the Exam Trainer Teacher's

from the Digital resources.

- L

Pearson Practice English App
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HOW TO TEACH FOR EXAMS

N

What do teachers need to consider?

How is teaching for exams different from
teaching general English classes?

® Exam classes often place more emphasis on reading,
writing and grammar. General courses often include
more speaking activities and general listening tasks that
aim to develop communicative skills and fluency.

® An exam course is fixed, with an exam syllabus that
must be completed. This means the teacher may feel
there’s little time to do many extension activities from
the Coursebook that are either optional or not in exam
format, even though these are clearly useful. When
doing these activities, it's important that teachers
explain their value clearly to the students so that they
understand how they relate to the exam.

® Exam students may not be interested in learning
English for its own sake — they may simply want to pass
the exam. This means they may be keen to do exam
practice but may not see the value of spending time on
communicative or fluency activities. However, if there are
non-exam students in your class, they may want to do
fluency work that improves their communicative ability.

® Students may feel under pressure to succeed. This could
be because they need to pass the exam to continue their
studies or to succeed in the career of their choice. This
pressure can lead to a feeling of frustration if students
aren't doing well.

® There can be problems if students are not at the level
of the exam they're studying for. Students can become
demotivated and teachers can feel frustrated.

® Thereis a very clear end goal which creates a shared
bond among exam students. Non-exam students may
also see a clear progression through the course and
gain a sense of progress and achievement in their
overall ability.

What do exam teachers need to know at
the start of a course?

It's vital that teachers know about the exam before they
start the course, so they can make crucial decisions about
how much time to spend on the different aspects of the
exam, when to start exam practice and so on. They also
need to know the balance of exam and non-exam students.

Teachers should find out about students’ priorities and how
many students intend to take the exam. They should then
find out about individual students’ respective strengths and
weaknesses in order to focus as much time as possible on
those areas that students have trouble with. Information
they need includes:

The format and content of the exam

® How many papers are there and what skills does each
one test?

® How many different parts are there in each paper? Are
they all compulsory or is there a choice?

28

® What is the grammar syllabus for the exam?

® How are the skills tested — multiple choice questions,
gap-fill, ... ? What techniques are required for dealing
with each one?

The practicalities of taking the exam

® How much time is allowed for each part of the exam?
How should students balance their time?

® Where do students write their answers? Is there transfer
time?

How the exam is marked

® What is the weighting of different papers?

® How many marks are there for each question?

® What are the assessment criteria for each part where
there is no right’ answer, i.e. when testing the productive
skills of writing and speaking?

What happens after the exam?

® How are the results presented? Do students receive
feedback? Are the grades linked to the CEFR? What
level are they linked to?

® What can your students do with the qualification? Is it
recognised internationally?

® What is the next exam that your students should
progress to?

What makes a successful exam teacher?

Teaching for an exam is very rewarding, but it is also
challenging. A good exam teacher:

® knows and understands the exam well, including the
testing focus of each part and what techniques students
need to deal with each one

® understands how to achieve a balance between
developing skills and doing exam practice in lessons so
as to engage all students in the work

® enjoys teaching towards a goal
manages their own and their students’ time effectively
and efficiently
listens to students’ concerns and worries

® gives honest and direct feedback on students’
performance

® motivates students and fosters confidence and
independent learning

How important is balancing teaching
and testing?

Students enrolled on an exam course will expect to go
through a lot of practice tests and exam practice. However,
if this is all you do, you will produce excellent test takers but
poor language users! You may also risk losing the interest
of any non-exam students. When time is restricted you
need to make the most of the time you choose to teach and
the time you need to be testing. This balance is different
with every class.



How does Formula help with exam
teaching?

Each lesson in Formula is designed to help learners
develop the skills, language and strategies they need

to communicate effectively in English and pass the
Cambridge B2 First exam. They will learn about each part
of the exam, what to expect and how to do it well.

Development of skills

Exam tasks require students to demonstrate a range of
language at the appropriate level. Use of English lessons
with a grammar and vocabulary focus develop this range
unit by unit, which makes it easy for students to apply them
to exam tasks and to the real world. A Grammar file and
Vocabulary file for each unit provides additional practice
too, for use both in class and out.

Development of language

Each skills lesson focuses on a sub-skill, with exercises to
help students develop that sub-skill. Students then apply it
in an exam task. In Use of English lessons with a grammar
or vocabulary focus, students see the language in context
and practise using it before they apply their knowledge of
the language to an exam task.

Building exam skills

Exam file with Exam reference

Formula comes with a fold-out Exam file in the back of the
Coursebook which provides a reference page for each
exam task. It gives information about what the exam task
is and what it tests, and provides tips for students on what
to do before the task, during the task and after the task to
make sure they use the best strategies possible. As they
work through the Coursebook and become familiar with
the tips, the tasks will become easier.

Exam boost section

The Exam file includes an Exam boost page for every exam
task. These pages provide additional practice of the skill
or language being taught in the main lessons, with some
language extension too. This extra practice helps learners
to work towards greater success in exam tasks.

Focus on the process

Learners are helped to understand not just the point of
what they are doing but also how to complete each part
well. Understanding what each task type is testing and the
process they need to follow in order to complete it enables
students to reach their overall goal.

Focus on the process of writing

To help students identify good practice in writing tasks,
lessons in the Coursebook provide model answers. There
are also tasks that encourage students to analyse the
model answers, giving them greater understanding of how
to complete the tasks themselves. These analytical tasks
focus on the approach, content and language required by
the different writing genres. Students are also guided to
review and improve their work, or another student’s work,
and helped to understand where improvement is required.
The Writing file provides further tips on how to approach
the tasks, with further models.

How to teach for exams

Focus on speaking

Throughout the Coursebook there are discussion questions
and tasks that encourage students to talk about ideas related
to topics they have heard or read about. This helps students
to prepare for the speaking exam and helps them develop
real-world speaking skills. In sections specifically devoted to
exam tasks, there are model answers for students to analyse.
These answers give clear models for long turns and give
examples of the best ways to interact with a partner.

Explanatory answer keys

There are clear answer keys provided for the exam tasks. In
the reading and listening tasks the lines where the answers
can be found are quoted. In the Use of English tasks there
are explanations for the answers.

Practice exam

As well as working through regular unit tests, there are also
two further practice exams in the Digital resources found in
the Presentation tool as well as a full practice exam in the

Exam Trainer, which they can check against the Answer key.

Resources for self-study

There are a number of resources which provide
opportunities for self-study and also give supplementary
information and further practice. These can be used in class
or at home. They include:

® The Grammar file at the back of the Coursebook

* A Wordlist and extended Vocabulary section in the
Vocabulary file at the back of the Coursebook

The Writing file at the back of the Coursebook

A full practice exam in the Exam Trainer

The Exam file booklet in the back of the Coursebook
Audioscripts for the listening tasks

The Exam Trainer
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HOW TO ENCOURAGE
INDEPENDENT LEARNING

\

What is it and why is it important?

Independent learning is ‘a process, a method and a
philosophy of education whereby a learner acquires
knowledge by his or her own efforts and develops the
ability for enquiry and critical evaluation’ (Philip Candy,
1991). In a language learning context, independent
learners are those who are able to recognise their learning
needs, locate relevant information about language and
develop relevant language skills on their own or with
other learners. The responsibility for learning is no longer
with the teacher but with the learner, who is more actively
involved in decision-making.

Reviews of both literature and research suggest that
independent learning can result in the following:

® increased recognition of strengths, weaknesses and
progress

increased levels of confidence

increased motivation

better management of learning

improved performance.

It therefore appears that being an independent learner can
be extremely beneficial for students, both at school and
beyond. Learning is, of course, lifelong.

Current best practices and methods

To help students become more independent, teachers can
support them in a number of ways.

Make intended learning goals clear to learners

Sharing intended learning goals with a class helps students
to see what they are trying to achieve and then later assess
whether they have achieved it. Sharing goals can be done
at the beginning of a lesson or series of lessons, or as a
lesson progresses. They can be given by the teacher or,

if the latter, elicited from the students. Note that they are
described as intended learning goals. This is because
teachers cannot fully determine what students will actually
learn in a lesson. However, an intended learning goal can
help students to understand what desired goals should be.

Help learners to personalise learning goals

This does not mean that every learner will be working on a
different goal in each lesson but instead that they are given
the opportunity to set goals relevant to their own needs
before working outside the classroom or when doing tasks
in the classroom. For example, before completing an exam
task in a speaking lesson, students could set their own goal
in relation to an area of weakness, e.g. In this task, my goal
is to speak more fluently/use a wider range of vocabulary/
use the third conditional accurately.

Focus on the process as well as the goal

Learners understand not just what their learning goal is but
also how to achieve it. Understanding what success looks
like and the process they need to follow in order to be
successful will facilitate achieving the goal.
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Provide opportunities for reflection on learning

Self- and peer-assessment of performance, as well as
reflection on whether learning goals have been met, all
help students to become more aware of their strengths,
weaknesses and progress.

Recognition of progress helps to build confidence and
motivation. Opportunities for assessment and reflection
need not take too much time. Just two minutes after a task
or at the end of a lesson answering the question What
can you do better now that you couldn't at the start of the
lesson? can give students time to develop important
meta-cognitive skills.

Provide feedback on learning

‘Feedback is one of the most powerful influences on
learning and achievement’ (Hattie & Timperley, 2007)
and it is certainly something considered to be important
in helping learners to develop the skills they need to
become independent. Feedback does not only have to
come from the teacher though. Peers can often provide
useful feedback and suggestions when encouraged to
do soin a supportive and sensitive manner. Hattie &
Timperley suggest that for feedback to be effective, it must
help learners to understand where they are now in their
learning, where they are going and how to get there.

Gradually transfer learning decisions to students

Students cannot become independent learners if all of their

learning decisions are made for them. Allowing students in

a class the opportunity to make some decisions about how

they learn gives them a greater level of autonomy. Start

with small decisions at first, for example asking students to

decide whether to

® do atask alone orin pairs;

® use a set of useful phrases for support or notin a
speaking task;

e discuss questions about one topic or a different topic.

This transfer of responsibility built up over time will help

learners to become more independent.

Of course, as with any approach or strategy that you
introduce, it is always beneficial to receive some feedback
from learners during and at the end of a course to find out
if they have been helpful.

You could ask your students to rate the following according
to how useful they have been (1 = not useful, 5 = very
useful) or rank them according to which they have found
the most useful (1 = most helpful).

® Clarity of learning goals

Self-reflection opportunities

Ability to personalise learning goals

Feedback on learning from the teacher

Ability to make some decisions about the learning
process

Their ratings or rankings can then be a springboard for
further discussion.



How does Formula help me with that?

Formula provides a number of resources that will help you
to develop more independent learners.

Clear learning goals and models for success

Learning goals for each skill are outlined at the beginning
of each unit in the Teacher’s Book. These describe what
the student will be able or better able to do at the end of
the lesson. The language or skills focus of every lesson is
clearly set out in the Contents page of the Coursebook.

Unit Opener Reading and Use of English - Reading  Reading and Use of English - Vocabulary

p5 Language focus: Phrasal verbs ppb-7 Part5 Multiple choice
Topic: History of the colour blue and Skill focus: Identifying attitude and
colour associations opinion

Topic: Unusual natural phenomena

p8 Part 1 Multiple-choice cloze
Language focus: Phrases with prepositions
Topic: La Casa Azul

pp94-95 Vocabulary file

Pronunciation: Word stress (suffixes)

Afocus on process

To help students identify good practice in speaking and
writing tasks, there are example answers for the Writing
paper in the Writing file at the back of the Coursebook as
well as further example answers for Speaking and Writing
tasks in the Answer key. Furthermore, the Coursebook
provides exercises throughout its lessons that encourage
students to analyse the answers to better understand how
to complete the tasks successfully. Analysis focuses on
approach, content and language.

o @ 8.11 Look at the photographs again and read the
task below. Work in pairs and discuss what you might say.
Listen to a student doing the task. Did she mention the
same things as you did?

Your photographs show people wearing yellow
jackets in city streets. Compare the photographs and
say why the people have decided to wear the yellow
jackets. You have about one minute to do this.

e @ 8.12 Listen to another student doing the task.
Why is his answer not as good as the first speaker’s?
Read the Exam focus and check your ideas.

Review tasks in Writing lessons

In each Writing lesson, students are asked to review their
own work or a partner’s work and make improvements.
Scaffolded tasks help students to develop the skills they
need to do this effectively.

o Write your reply in 140-190 words. Then use this
checklist to review and improve your email.

e [|'ve started and ended my email appropriately.
e |'ve answered both questions in the exam task.
e |'ve organised my ideas into logical paragraphs.

e |'ve used informal phrases appropriately.

Resources for self-study

There are a number of resources to help learners to achieve

their goals. These can be used in class if the teacher wants

to allocate part of a lesson to self-study or they can be used

at home. They include:

® The Vocabulary file at the back of the Coursebook which
includes a wordlist for each unit

® The Writing and Grammar files at the back of the
Coursebook

® The Exam file with an Exam reference and an Exam
boost page for every exam task

® The Exam Trainer

How to encourage independent learning

To take it further ...

Try these activities to help your students become
independent learners.

1 Confidence scale

Write the intended learning goal of the lesson on the
board (e.g. understand implied meanings in an academic
article) and draw a confidence scale. Ask students to rate
how confident they are that they can achieve that goal

now (1 = not confident, 5 = very confident). Monitor and
assess the confidence levels of the class. At the end of the
lesson, ask students to assess their confidence levels again,
writing the new number next to the old one. Again, monitor
confidence levels. In some cases, they might go down!
That's fine, as some students realise something is more
challenging than they first thought. Ask students to work in
pairs and discuss how they can gain further confidence.

You might choose to leave this activity until the end of a
unit. Write all the intended learning goals on the board and
ask students to rate their confidence levels in each one. You
can then lead a class discussion on how they can gain more
confidence in certain areas and use this information to plan
future lessons.

2 Selecting the feedback focus

Before students complete a writing task, ask them to
identify a personal learning goal, e.g. I'd like to write an
essay that is structured effectively. Encourage them to look
back at your feedback on previous written work to help
them identify this. Tell them to write this goal at the top of
their work when they submit it and that you will provide
feedback specifically on that goal when you mark it.

3 Record and reflect

Ask students to use their mobile phones to record
themselves completing a speaking task so they can listen
back and compare their performance to a model answer.
Recording apps are usually free to download or are pre-
loaded onto a smartphone.

4 Written feedback

When marking students’ work, provide one comment
under each of the headings below to help learners identify
where they are in their learning now, where they need to
go next and how to get there, as well as recognise that they
have made progress to boost students’ confidence.

® Akey strength

® An area of progress

® An areato work on

® How they can work on it

ul

Regular reflection

Put aside regular time for reflection in your lessons.

For example:

® Ask students to predict how well they think they'll do in a
task. Afterwards, they can discuss if they were right and
why / why not.

® After speaking and/or writing tasks, ask students to
make a list of common language errors for future
reference.
Ask students to share exam or writing task strategies so
they can learn from each other.

® Atthe end of a lesson, ask students to say 3 words they

want to review and remember, 2 things they felt they did

well and 1 thing they'd like to improve next time.
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WELL-BEING: MINDFULNESS

FOR EXAMS
A U N

What is mindfulness?

Mindfulness is essentially awareness. It is about training
the attention to notice our thoughts, feelings, emotions,
sensations, physical reactions and anything around us that
is happening right now, without judging them. This can
help us to make better, more skilful decisions. The brain
can be ‘rewired’ to work in more helpful or skilful ways. In
many ways it’s like brain training. Just as people go to the
gym and lift weights regularly to build muscle, mindfulness
helps train the brain by doing the practices daily.

Preparing for exams

Neuroscientists are starting to understand more about how
mindfulness practice can help. Studies indicate that it helps
in two main ways, especially when it comes to exams.

1 It helps to increase the density in the front of your brain.
This is the part of the brain associated with memory, our
ability to solve problems and to manage distraction.

2 It helps us to manage strong or difficult emotions.
Feeling some stress and anxiety around exams is natural
and, indeed, can help boost performance. It's when this
becomes too much that it becomes a problem.

Mindfulness helps to calm activity in the bit of the brain
associated with worry.

Doing and being

Very often, you might find that your students want to get
straight into doing a task like revision just to get it finished
and out of the way. This is called doing mode — it helps to
get things done, but not always to consider the best way of
tackling the task. Mindfulness helps by giving your students
a moment to pause and enter being mode. This allows
them time to ground themselves and to be fully focused

on the present moment, so they experience things more
fully. Usually this will help them to take a calmer and wiser
approach to a task, which will mean they're more effective.
The pressures of revision and exams may make them feel
that taking ‘time out’ from revision to do these practices is
not possible. However, regularly doing even short practices
where they can drop into being mode can begin to give
them greater mental space or clarity.
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Mindfully making a drink

To introduce your students to the concept of mindfulness,
you might like to ask them to think about something they
do several times every day, like making a drink. Rather than
the very mechanical doing mode which they will typically
use, ask them to try and ‘experience’ each element of the
task and be fully present throughout and to think about
some of the following:

® What can you hear? For example, when making a drink,
notice the sound of pouring the drink or boiling water.

® What can you smell? For example, for tea, coffee or juice,
notice how the smells change as you make the drink.

® What can you see? For example, notice the colours and
how they change.

® What can you feel? For example, the warmth or coolness
of the drink in your hands.

® What can you taste? For example, when taking a sip
of the drink, notice how it first tastes and any changes
in taste.

® Enjoy being in the moment as you consume your drink.

This simple exercise can have a big impact. Many people
find they notice and taste far more. When you take time to
slow down and live in a more moment-to-moment way, you
are able to experience life more fully and appreciatively.
This can then help to create a greater sense of calm.

Being kind to yourself

Exam preparation can be a stressful time, so it's important
to encourage your students to take some time out regularly
to be kind to themselves: to recharge their batteries, give
their brain some breathing space and acknowledge all the
good preparatory work they're putting in. Remind your
students to take regular breaks and enjoy some ‘downtime’
with friends and family to help recharge.

These mindfulness practices can help your students to stay
calm and focused as they revise for their exams.

Important

If you suspect that stress and anxiety are getting on top
of your students, encourage them to speak to someone
they trust. Opening up about how they feel can really
help in dealing with what can be an intense time. If they
have recently experienced the loss of a loved one, a
traumatic event, have been diagnosed with a mental
illness or have any ongoing physical pain, it's really
important that they check in with someone (such as

a parent, counsellor, doctor or you, their teacher) before
doing these practices.




Practising mindfulness

Just like learning any new skill, for example playing a sport
or an instrument, mindfulness is something that has to be
practised daily to have richer benefits. Doing daily practices
of 10 minutes or so can really help your students to move
their awareness to be fully in the present momentin a
non-judgemental way, helping them to avoid overthinking,
which can lead to worry, anxiety and stress.

Good posture for practice

Getting your posture correct for doing mindfulness practice
is really important. These practices are designed to be
done in a seated position. The Body Scan can also be done
lying down. Tell students to try to find a chair they can sit in
that allows their feet to rest fully on the ground with their
ankles, knees and hips all at right angles and with their
back slightly away from the back of the chair. The room

you choose should be somewhere you won't be disturbed.
Make sure that students’ put their phones into silent or
flight mode. Let other teachers that you work with know
that you'll be doing mindfulness practice so that they do
not disturb you. Mindfulness can help your students to take
a healthy, effective approach to revision. But ensure they
remember they will still need to plan and revise!

Practice 1: Mindfulness of breath and body

The benefits

Very often our minds like to wander. In this practice, your
students focus their attention on their breathing and

on different parts of their body. It's a bit like shining a
torchlight so that they focus on just one thing at a time,
feeling the sensations that arise. Practising this regularly
helps the mind wander less, which leads to less worrying
and helps with concentration. Remind your students that it
is normal for the mind to wander while you are meditating
as that is what minds do! They are just trying to train it. The
Mindfulness of breath and body practice will help your
students to develop their awareness and focus, which can
help with revision. In addition, focusing on breath also has
a calming effect (great if they're worrying about exams).
Moving the focus to the body can also help to identify
physical feelings caused by stress. Examples of stress in the
body might be ‘butterflies’ or cramps in the stomach, hands
shaking, getting sweaty or the mouth going dry.

Guidance on the practice

Explain to your students that if their mind wanders, they
should try to bring it back with a sense of kindness. It doesn't
matter how many times the mind wanders, it's bringing

it back each time to the focus on the breath or the body
that's important, as they are increasing their concentration
and training their attention each time. Tell them not to get
frustrated as it is just part of training the brain.

To access the audio file for Practice 1, please use the App.

Well-being: Mindfulness for exams

Practice 2: The three-step breathing space

The benefits

Worrying about what has gone on in the past or what might
happen in the future cannot change events and distracts
you from the present — from what you are doing now. The
present is something that you can change, so that is where
your focus should be. For example, you can explain to your
students that worrying about their exams in several months’
time won't be as helpful as them revising now!

The three-step breathing space practice can help your
students to fully ground themselves in the present and
gives them a few moments to rest and recharge. The
practice is structured a bit like an hourglass. The three-
step breathing space is a very useful practice if ever your
students start to feel stressed and want a pause to help
them step back and get perspective.

Guidance on the practice

The great thing about this practice is that you can do it in
three minutes or less. Use it with your students to take a
break in class to ‘recharge’ themselves while revising. Or,
your students might find it a useful exercise to help ground
themselves just before or even during an exam.

1 Firstly, students do a ‘weather check’ of the mind, to
see what's going on by observing their thoughts, giving
them a more objective viewpoint of how busy or calm
their mind is.

2 Then, students turn their attention to their breath,
helping them to focus in the present moment.

3 Finally, students expand out that awareness to
sensations in the rest of their body, becoming aware of
where they may be holding any emotions in the body as
stress or tension.

To access the audio file for Practice 2, please use the App.
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Opener
® Language focus: Phrasal verbs

® Topic: History of the colour blue and colour
associations

Reading and Use of English — Reading
e Part 5 Multiple choice

® Topic: Unusual natural phenomena

Reading and Use of English — Vocabulary
e Part 1 Multiple-choice cloze

® Language focus: Phrases with prepositions

e Topic: La Casa Azul

Listening
e Part 1 Multiple choice
e Topic: Out of the blue

Reading and Use of English — Grammar
® Part 2 Open cloze
e lLanguage focus: Present tenses

e Topic: Sleep
Speaking

® Part 1 Interview

e Topic: Routines and media
Writing

® Part 1 Essay

e Topic: Travel options and preferences

Extra resources
(See lesson overviews for details)
® B2 First Exam Trainer

® Pearson Practice English App: Unit 1 activities

Digital resources

Presentation tool Unit 1

Unit 1 Language test

Unit 1 Language test for dyslexic students
Unit 1 Photocopiable activities

Unit 1 Grammar presentation

Video: B2 First About the exam

Video: B2 First Speaking test

Cambridge B2 First practice exam papers

OPENER o5

DYSLEXIA FOCUS

Students may find the box of words in Ex 3 challenging
to read as it is a horizontal list. You could write the
words in a vertical list on the board to help them.

Warmer

Ask students to look at the photo on page 5 and elicit
a description of it. Ask students if they can guess where
it is and why the walls are all painted blue. Elicit some
ideas, before giving the answers. Ask students if they
know any other towns or cities where buildings have
special or interesting colours.

Answer

The photo shows a street in the town of Chefchaouen
/fef' favan/ in Morocco. It is known as the ‘blue town’
as a large number of the buildings in the old town

are painted blue. No one knows for certain why the
buildings are blue, but theories include that the colour
helps keep the streets cool or that it keeps mosquitoes
away.

VOCABULARY: Phrasal verbs

Put students into small groups to discuss questions 1
and 2. After a few minutes, ask each group to tell the class
some of their ideas.

@ 1.1 Explain to students that they will listen to two
people talking about the colour blue, and that the people
will mention each of the ideas 1-5. Allow students time to
read through the five ideas, then play the recording. Put
students into pairs and ask them to take turns to talk about
one of the ideas. When they have finished working in pairs,
elicit what students can remember about each of the ideas.
If they cannot remember clearly, play the recording again
and pause it to confirm understanding.

Example answers

1 People don't always see colours in the same way,
e.g. children sometimes say the sky is white or
colourless / some tribes couldn't distinguish between
green and blue.

2 It was the last colour to have a name — there is not
much blue in nature.

3 Egyptians wanting to copy their favourite precious
stone, lapis lazuli.

4 |t was an expensive dye — only rich people such as
royals could afford it.

5 ltrepresents ideas of truth and authority (therefore
used for uniforms), unity and power (used in flags and
by sports teams), peace and calm.




9 Focus students on the sentences and the phrases in
bold. Point out that these are all phrasal verbs. Read out
the first sentence and ask, What do you think ‘came across’
means? Tell students to try to use the context to work

out the meaning, then look in the box to find a verb that
matches the meaning. Elicit the answer (found by chance).
Explain that came across is a phrasal verb: a combination
of verb + particle. Explain that phrasal verbs are common
in English, especially in informal speech and informal
writing. As a class, brainstorm some phrasal verbs that
students know and write them on the board, e.g. get up,
go away, get rid of, sit down.

Ask students to match the phrasal verbs in the sentences
with the meanings. Check the answers as a class.

Answers

1 found by chance 2 read about the past
3 discovered 4 originated in

5 invented 6 read

7 explains; represents 8 respect

o Ask students to complete the questions with the
correct form of the phrasal verbs. Elicit the answers and
write them on the board. Then put students into pairs to
ask and answer the questions. Nominate a few students to
tell the rest of the class about their partner’s answers.

Answers
1 look up to 2 |ooking back 3 come across
4 comes from 5 found out 6 comes up with

1 Blue

READING AND USE OF ENGLISH -
Part 5 Multiple choice pps-7

LESSON OVERVIEW

® Topic: Unusual natural phenomena

EXAM FILE p11

Learning objective: Students will be better able to
identify a writer's attitude and opinion.

Extra resources
B2 First Exam Trainer

® Reading and Use of English — Part 5 Multiple
choice pp23-24

Digital resources
® Presentation tool pp6-7
e Video: About B2 First: Overview

e Video: About B2 First: Reading and Use of English
Part 5

BEFORE YOU START

Read through the Exam reference on page 11 of the
Exam file before starting the lesson. This will give you
information about the specific exam part as well as which
particular strategies and skills are important.

9 Demonstrate the task by saying, Yesterday, | came
across something interesting in the park. Ask students to
identify the phrasal verb in your sentence (came across).
Then elicit another sentence with a phrasal verb to follow
it, e.g. | wanted to find out what it was. Put students into
pairs to tell their stories. At the end, nominate one pair to
re-tell their story for the class.

Alternative E

Before doing the task, give students two minutes to
write down a list of all the phrasal verbs from Ex 3 and
any others they can think of. They can refer to this list
as they do the task.

DYSLEXIA FOCUS

Dyslexic students may struggle with the Exam task
reading text on page 7. You can allow students to listen
to the audio recording of the text to help support them
in this task. Alternatively, if appropriate, ask students

to read the text in advance of the lesson, but not to

do any related activities. Allow enough time for all
students to read and use fast finisher activities for those
who finish early.

Dyslexic students may also benefit from the structured
checklist on page 11 of the Exam file to check their
preparedness for this exam part.

Warmer

Ask students to close their eyes. Then ask them to think
about the colour blue. Ask them to make a note of the
first five ideas or images that come into their mind.

Put students into groups to compare their ideas. Ask
groups in turn to tell the class which things were on
more than one of their lists.
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1 Blue

o @ 1.2 Ask students to read the title of the text. Ask
what they think the phrase once in a blue moon means.
Elicit or explain that if something happens once in a

blue moon, it happens very rarely. Ask students if there

is a similar phrase in their language. Brainstorm any rare
natural events that students know about (e.g. a solar
eclipse). Then play the recording. Ask students to listen
and make notes on the events the people mention. Discuss
the answers with the class and elicit any information about
the events that students can remember from the recording.

Answers

snow in the desert; raining animals (frogs, insects and fish);
(brother bought the woman lunch)

e Tell students about something unusual that you have
seen or heard about recently. Allow students one minute
to think about something they could talk about and make
notes. Then put them into pairs to discuss their ideas.
Nominate a few pairs to tell the class about one of the

things they discussed.
Alternative E
If students find it difficult to think of ideas, tell them
they can either use a true story or they can make one

up- When they discuss in pairs, their partner can guess
whether their story is true or not.

9 Tell students they are going to do an exam reading
task, but first, they are going to read about the task and
practise one of the skills needed. Ask students to read
through the Exam focus. Ask these questions to check that
they understand the main points.

1 The meeting lasted two hours. Is this a fact or an
opinion? (fact)

2 The meeting was a waste of time. Is this a fact or an
opinion? (opinion)

3 Was | pleased with the meeting? (No. | didn't think it
was useful.)

4 Do writers usually use words like ‘I think’ to express
their opinions? (Not always. They can use synonyms
or other structures.)
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Read out the first sentence in the exercise and check that
students understand sympathetic (= caring and feeling
sorry about someone’s problems). Explain that A and B are
extracts from written texts. Ask students to read the two
options and decide which one shows that the writer felt
sympathetic (A). Ask, What is the writer’s opinion in B? (it
was the woman's own fault that she was late — the writer is
expressing criticism, not sympathy).

Ask students to read through the rest of the task and
choose the correct options. Check the answers and
discuss why each answer is correct and why the other
option is not correct.

Answers

1 A'must have been’ = sure it was + frustrating
(B ‘should have' implies criticism)

2 Bhe'd ‘expected’ it to be more interesting =
disappointment (A simply tells us he didn't like it)

3 Avision needed protecting, therefore ‘concerned’
(B explains the fact that vision through the glasses
wasn't clear / was limited)

4 B he is surprised that the events are only occasional
(A says that they are 'amazing’, nothing about frequency)

5 Bunlikely ... spot any movement' (A gives a fact that
has been shown to be true, not an opinion)

// EXAM BOOST p EXAM FILE Section A p10

The exercises on page 10 in section A of the Exam
boost provide more practice of the skill of identifying
attitude and opinion. These could be done in class or for
homework.

Answers

171D 2A 3F 4C 5E 68B

2 1 regrets 2 doubts 3 suspects
4 hopes 5 refuses 6 accepts

o Put students into pairs to discuss the question. Elicit a
few ideas, but don't confirm them. Ask students to read the
article quickly to check their ideas.

Answers

Students’ answers based on the fact that the author states
that a lot of the ‘once-in-a-blue-moon events ... although
unusual, are not as unlikely as the hype suggests".




EXAM TASK

@ 1.0 This reading text has been recorded. To help
support them in this task, you can allow dyslexic students
to listen as they read the text.

9 If students do this exam task under timed conditions,
allow them 12-15 minutes.

Focus students on the exam task and refer them to the
Exam reference on page 11 of the Exam file which gives
information about how to do this task. You could read
through the notes as a class or encourage students to
read them and follow the steps as they do the task.

When students have finished, check the answers with the
class. Elicit the part of the text that confirms each answer
and elicit or explain why it is the correct answer. Discuss
why the other options are wrong.

Answers

1 Cimplies that such flowers would be seen in spring
gardens in London or Japan: ‘I'm in the driest place in
the world ..

A'is not stated.

B is wrong because he likes to stand back and enjoy
the experience.

D is wrong because he moves carefully but not
necessarily flexibly.

2 CThe writer says, 'I'm lucky that my work ... takes me
to some of the most amazing places ..." and that 'It
feels a real privilege!

A'is wrong — ‘pays reasonably well’ does not indicate
being impressed.

B is wrong because he states it as a fact, not a surprise.
D is wrong because although he mentions
experiencing an event, he does not imply pride in this.

3 B The writer says they 'need to sell copies and imply
that they are once-in-a-blue-moon events!

Ais not stated.
Cis not stated.
D is not stated.

4 D The writer says 'l would desperately love to see [a
Fire Rainbow]" and then says 'Sadly, I'm never likely to
see one ...

A'is wrong because he does explain it.

B is not stated.

Cis not the best fit because he mentions that the
name is inappropriate.

5 AThe writer says 'l say 'treated’ but the experience was
so terrifying that ...’

B is not true.

Cis wrong — the sight was amazing but that is not why
he repeated the word.

D is wrong — he doesn't say the event made him feel
special.

6 C The writer states ‘The scientific reasons behind such
events are certainly fascinating but for me it will always
be about their magnificent beauty.

Ais not stated.
B is not stated.
D is not stated.

1 Blue

Fast finishers

Ask students who finish early to find three new words
or expressions in the text that made it difficult for them
to complete the task. Encourage them to read the
words or expressions again in context and try to work
out the meanings, then use a dictionary to check. Ask
students to read their words in context to the class and
explain the meanings. Remind students that written
texts are a useful source of new vocabulary.

Speaking or writing

O Read out the two questions. Check that students
understand memorable (= very good or unusual and
worth remembering) and point out that the first question
also asks students to explain their reasons. Tell students
that they are going to discuss the questions in pairs,

and they should try to speak in detail by giving reasons
and justifying their opinions. Give students two or three
minutes to prepare their answers, then put them into pairs
to discuss the questions.

If some students have seen any interesting natural
phenomena, encourage them to tell the class about
their experiences.

o Brainstorm some ideas for rare events that students
could research in order to create a fact sheet. Suggest a
few things if students cannot think of any, e.g. insects or
animals falling from the sky, giant hailstones, ball lightning,
crop circles, etc. Then, as a class, agree upon a list of facts
that students should include in their fact sheets, e.g. the
name of the rare event, what it is, how it is caused, how
common it is, where it has been observed, etc.

If students have access to the internet in class, they could
work in pairs to do the research now and write their fact
sheet. If they do not have access to the internet in class,
they could do the task individually, for homework. If
possible, encourage them to download images to include
in their presentation. Ask students to take turns to give
their presentations. If students have done the preparation
for homework, this can be in the next lesson. When all the
presentations have been given, discuss as a class which
events are the most amazing and why.
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Cooler

Write these adjectives on the board: anxious,
astonished, bored, disappointed, excited, grateful,
impressed, relieved. Put students into teams. Read out
the sentences below and tell students that the first
team to say what attitude or opinion it is expressing
wins a point. They should choose from the adjectives
on the board. Explain that a team may only have one
guess per sentence, so they should think carefully
before they answer. The team with the most points at
the end wins.

1 We had expected to win the game, so losing felt
bad. (disappointed)

2 | satthere for over two hours, thinking the film would
never end! (bored)

3 I didn't know she could act, but her performance
showed a lot of natural talent. (impressed)

4 After all the stress, | was finally able to relax once
everyone was safely home. (relieved)

5 | couldn't wait — | was so looking forward to the
concert! (excited)

6 | couldn't believe it when she said she was leaving —
it was completely unexpected. (astonished)

7 The storm was getting worse. | began to wonder
what would happen to us. (anxious)

8 | knew | couldnt have made a success of my
business without the help of my family and friends.
(grateful)

Extra practice

\

EXAM TRAINER | pp23-24

For further practice of the skills presented in
this lesson for Reading and Use of English
Part 5, we recommend students complete the
Practice task and How did you do? section on
page 23 and Strategies and skills Exs 1 and 2
on page 24 of the B2 First Exam Trainer.

There is a full practice exam included on pages
92-113 of the B2 First Exam Trainer. There are

also two full practice exams included in the Digital
resources. For further practice, you can use Reading
and Use of English Part 5.
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READING AND USE OF ENGLISH -
Part 1 Multiple-choice cloze ps

LESSON OVERVIEW

e Topic: La Casa Azul

EXAM FILE p3

® Learning objective: Students will be better able to
use phrases with prepositions.

Extra resources
B2 First Exam Trainer

® Reading and Use of English — Part 1 Multiple-choice
cloze p7 and p8 Exs 1-2

Digital resources
® Presentation tool p8
e Video: About B2 First: Reading and Use of English

e Video: About B2 First: Reading and Use of English
Part 1

BEFORE YOU START

Read through the Exam reference on page 3 of the

Exam file before starting the lesson. This will give you
information about the specific exam part as well as which
particular strategies and skills are important.

DYSLEXIA FOCUS

Students may find the format of Ex 4 challenging.

To help them, you could read out each of the sentence
beginnings (1-6) so students only have to read the
endings (A—F) to complete the exercise.

Dyslexic students may also benefit from the structured
checklist on page 3 of the Exam file to check their
preparedness for this exam part.

Warmer

Write these colours on the board: black, blue, orange,
pink, red, white, yellow. Tell students that you want
them to discuss colours which can be used for
decorating their homes. Put students into pairs to
discuss these questions and give reasons for their
answers.

1 Which colours would be good to use for the outside
of your home? Which would not be appropriate?

2 Which colours would be good for the inside of your
home? Would different colours be appropriate in
different rooms?

Nominate a few pairs to share their opinions with the
rest of the class.



VOCABULARY: Phrases with prepositions

o Put students into pairs to discuss the questions.

After a few minutes, stop the activity and ask each group
to tell the class some of their ideas. If students do not
know anything about Frida Kahlo, share the background
information below with the class, and tell students they
will learn a lot more about her when they listen in the next
exercise.

BACKGROUND INFORMATION

Frida Kahlo (1907-1954) was a Mexican painter. Her
work was inspired by her country’s popular culture
and folk-art traditions, and she is known especially

for her portraits, self-portraits and works inspired by
the natural world. After a period living in the US, she
returned to La Casa Azul (the Blue House), her family
home in Coyoacéan, Mexico. The house is now open to
the public as a museum of her life and work.

Flexible follow-up

Ask these questions about art and artists to continue
the discussion with the whole class.

e What kind of art interests you?

e Do you ever go to museums or art galleries?

e What kind of art do you have at home?

e What well-known piece of art do you like? Why?
e @ 1.3 Tell students that they will listen to a radio
broadcast about Frida Kahlo and her home. Read out the
question, then play the recording. Ask students to listen
and note down the three things the presenter noticed
about Frida Kahlo’s home. Allow students to compare their
answers in pairs, then check the answers with the class.
Elicit what else they can remember from the broadcast.
With weaker classes, if students struggled to understand
the broadcast, play it again now, pausing to confirm the
answers.

Answers

She noticed the furniture reflected Kahlo's health, the folk
art and objects that influenced her clothes and her art, and
her love of plants and flowers in the garden.

1 Blue

9 @ 1.4 Allow students time to read through the
phrases with prepositions. Explain to students that they
should listen carefully to hear them in context. Play the
recording for students to choose the correct prepositions.
Then play the recording again to decide what the speaker
was referring to in each case. You may need to pause after
each phrase, to allow students time to write.

Check answers as a class and if necessary, explain the
meaning of the phrases: belonged to = was the property
of; moving to = going to live in a place; devoted to =
focusing on; consists of = contains; work on = spend time
producing something; added to = improved; appeals to =
is interesting to; succeeded in = managed to do something.

Answers

1 to (La Casa Azul belonged to Frida Kahlo)

2 to (Despite moving to other places, Kahlo returned to
La Casa Azul)

3 to(La Casa Azul is a museum devoted to Kahlo's life)

of (The house consists of ten rooms)

5 on (Kahlo had a mirror above her bed so she could
work on self-portraits while in bed)

6 to (Kahlo and her husband added to the house and
garden when they lived there)

7 to(La Casa Azul appeals to visitors who want to get a
better sense of Kahlo)

8 in (Kahlo succeeded in becoming an artist despite
difficulties)

I

0 Read through the task and point out that in order to
match the sentence halves, students need to think about
how the words in bold connect with each other to create
phrases.

Answers
1B 2D 3 A 4 C 5E 6 F

9 Put students into pairs to complete the questions.
Check the answers, and that students understand all

the questions. Then ask students to ask and answer the
questions. Encourage them to give reasons for their
answers and to ask their partner follow-up questions to
find out more information. Get feedback on what students
had in common.

Answers
1 appeal to 2 succeedin 3 ondisplay
4 belongto 5 moveto

// EXAM BOOST p EXAM FILE Section A p2

The exercises on page 2 in section A of the Exam boost
provide more practice of phrases with prepositions. These
could be done in class or for homework.

Answers
1 1 devotes 2 moved 3 belong
4 appeal 5 working 6 consists
2 1 pain 2 display 3 least
4 addition 5 rest 6 comparison
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EXAM TASK

o If students do this exam task under timed conditions,
allow them 10-12 minutes.

Focus students on the exam task and refer them to the
Exam reference on page 3 of the Exam file which gives
information about how to do this task. You could read
through the notes as a class or encourage students to read
them and follow the steps as they do the task.

Ask students to read through the text quickly first, ignoring
the gaps. Focus on gap number 2. Elicit that the missing
word is a verb, then point out that the word after the gap
is a preposition. Point out that the missing verb must

form a phrase with the preposition, in the same way as

the phrases in Ex 3. Ask students to read the text again
carefully and choose the correct answers. Check the
answers as a class, discussing why the other options are
not correct in each case.

Answers

B Itis the only answer which collocates with ‘at’.

A ltis the only answer which collocates with ‘to".
D This is a fixed expression.

D Itis the only answer which collocates with to”.
B Itis the only answer which collocates with ‘In’.

C ltis the only answer which collocates with ‘on”.
A ltis the only answer which collocates with ‘of".

B Itis the only answer which collocates with ‘in’.

ONOU A WN-=

o Ask students to read the questions, allowing them
a few minutes to think about their ideas individually. Put
them into groups to discuss the questions.

Cooler

Put students into pairs. Tell them to take turns to close
their book. The student who has their book open says
three of the nouns or verbs from Exs 3 and 4, without
the prepositions, e.g. devoted, pain. The other student
has to try to remember the correct preposition and say
the complete phrase, e.g. devoted to, in pain.

Extra practice

EXAM TRAINER | p7, p8 Exs 1-2

For further practice of the skills presented in
this lesson for Reading and Use of English
Part 1, we recommend students complete the
Practice task and How did you do? section on
page 7 and Strategies and skills Exs 1a, 1b
and 2 on page 8 of the B2 First Exam Trainer.

There is a full practice exam included on pages
92-113 of the B2 First Exam Trainer. There are

also two full practice exams included in the Digital
resources. For further practice, you can use Reading
and Use of English Part 1.
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LISTENING - Part 1 Multiple
choice 9

LESSON OVERVIEW

e Topic: Out of the blue

EXAM FILE p29

® Learning objective: Students will be better able to
understand when people agree or disagree with
each other.

Extra resources
B2 First Exam Trainer
e Listening — Part 1 Multiple choice p62, p63 Ex 1

Digital resources

® Presentation tool p9

e Video: About B2 First: Listening

e \ideo: About B2 First: Listening Part 1

BEFORE YOU START

Read through the Exam reference on page 29 of the
Exam file before starting the lesson. This will give you
information about the specific exam part as well as which
particular strategies and skills are important.

DYSLEXIA FOCUS

Reading the questions and the options quickly in the
exam task may be challenging. Before doing the exam
task, ask students to highlight the following key words
in question 1: manager, talking, employee. Encourage
students to imagine the situation. Arouse their curiosity
about what the people might be talking about. Then
give time for students to do the same for the other
questions (2 two people, surprise parties; 3 voicemail
message; 4 two people, film; 5 a man talking about
someone; 6 two people, a news article; 7 two people,
news, about a friend).

Dyslexic students may also benefit from the structured
checklist on page 29 of the Exam file to check their
preparedness for this exam part.

Warmer

Say: | got a letter telling me | had to leave my house. It
was a real bolt from the blue. Ask students if they can
guess what ‘a bolt from the blue’ means. If they cannot
guess from one example, give one or two more, e.g.

I wasn't expecting to lose my job — it was a complete
bolt from the blue; | couldn’t believe it when she said
she was leaving — it really was a bolt from the blue! Ask
students if they can guess what the blue refers to in
the phrases (the sky). Ask students if there is a similar
expression in their language.



o Put students into pairs to discuss the questions. You
could revise a few expressions for reacting to a story and
showing interest, e.g. Really? That’s amazing! Encourage
students to use these in their conversations, and to ask
questions to find out more information. Invite one or
two students to tell the class if they have interesting
stories to tell.

e @ 1.5 Explain to students that they will listen to a
conversation in which someone talks about something
unexpected that happened. Read through the questions,
then play the recording. Ask students to listen and note
down the thing that happened. Elicit the answer, then ask
students if something similar has ever happened to them.

Answer

An old school friend turned up unexpectedly (a real bolt
from the blue).

e @ 1.6 Explain to students that they are going to do
an exam listening task. Explain that in the Part 1 task, they
listen to some short conversations and they often need
to understand what the two people agree or disagree
about. Explain to students that they will now listen to six
short conversations and they should decide in each case
whether the people agree or disagree.

Play the recording, pausing after each conversation to
give students time to write. To check answers, play the
recording again and pause to confirm the answers.

Answers

1 D —They disagree that messaging bad news is bad.

2 A—They agree that they've wasted time on the concert.

3 D - They disagree that it's hard to follow new music.

4 D - They disagree that we have nothing in common
with old friends.

5 A—They agree that winning money can change your
relationship with people.

6 D —They both feel differently about having their photo
taken.

Alternative E

You could pause the recording after each conversation
in Ex 3 and allow students to compare their ideas in
pairs and agree on an answer before you play the next
conversation. This will help support weaker students.

0 @ 1.7 Tell students that they will hear the
conversation from Ex 2 again. Allow students time to read
the question and the options, then play the recording.

To check the answer, play the recording again and pause
to confirm the answer.

Answer

C The man says that breaking the social rule about warning
people before you visit is ‘rude’. The woman says that she
‘wasn’t impressed by it".

1 Blue

// EXAM BOOST p EXAM FILE Section A p28

The exercises on page 28 in section A of the Exam boost
provide more practice of listening for agreement. There
is an additional pronunciation exercise which focuses on
predicting which words will not be stressed. Listening for
sentence stress in fast speech can help students identify
key and non-essential information. The Exam boost could
be done in class or for homework.

Answers

11T7E 2A 3G 4B 5F
6H 7D 8C

2 1 agrees 2 disagrees 3 disagrees
4 agrees 5 agrees 6 disagrees

3 A:An (/an/) old friend from (/fram/) school turned up
on my (/ma/) doorstep yesterday. No message, no
phone call, nothing. She (/[1/) said she (/J1/) wanted
to (/ta/) surprise me.

B: Wow, a (/a/) real bolt from (/from/) the (/3a/) blue then.

9 @ 1.8 Focus students on the exam task and refer
them to the Exam reference on page 29 of the Exam file
which gives information about how to do this task. You
could read through the notes as a class or encourage
students to read them and follow the steps as they do
the task.

Explain to students that the real exam task has eight
questions, rather than seven, but for practice purposes,
they did the first question in Ex 4.

Allow students time to read the seven questions and
possible answers. Ask them which ones ask about
agreement or disagreement (2, 4, 6). Play the recording for
students to listen and choose the correct answers.

Check the answers by playing the recording again and
pausing after each section to confirm the answers. Discuss
which parts of the recording confirm each correct answer.

Answers

1 AThe manager says that she'd like to offer the
employee a ‘more senior position’ in his team.

2 B The woman says it's not 'fun for guests’ when they
worry before the party about ‘ruining the surprise’.
The man agrees that it can be ‘stressful’.

3 CThe woman asks Lizzie if she'll babysit while she
goes to the theatre and out for dinner.

4 B The woman ‘didn’t think the hero’s actions matched
his personality’ and the man agreed that it was
odd and unclear as to why he treated one person
differently from others.

5 C The man mentions the fact that the woman has only
lived next door for a few weeks.

6 B The man says that it was unfair of the newspaper
to publish the story before the employees were told.
The woman agrees that it was ‘disgusting that the
newspaper editors gave such little consideration to
the employees”.

7 CThe woman says that ‘one minute he seems quite
content’ and the next minute ‘he’s booking flights'.
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Speaking or writing

o Put students into pairs to think of a short story about
an unexpected or surprising event. Point out that the story
does not have to be true, but it should sound like a proper
story. Brainstorm a few ideas with the class first and make
notes on the board. You could revise a few phrases for
introducing interesting events in a story, e.g. You'll never

READING AND USE OF ENGLISH -
Part 2 Open cloze p10

LESSON OVERVIEW

e Topic: Sleep

guess what happened ... ; Guess what?; It seems crazy,
but .... Nominate a few pairs to tell the rest of the class
their stories.

0 Read out the task, then ask: What makes a good story?
Elicit that a story needs to have a clear beginning, middle
and end and it should include descriptive language to
make it interesting. Students could work individually or

in pairs to write their stories in class. Alternatively, if you
are short of time, students could do the writing task for
homework, then read their stories to the class in the next
lesson. When students have listened to all the stories,
discuss as a class which are the most surprising and why.

Cooler

Put students into groups. Tell them they should take
turns to express an opinion on any subject. The person
next to them must either agree or disagree, using a
suitable phrase, e.g. Me too, | completely agree, or I'm
not sure that’s true. This person then expresses their
own opinion on a different subject for the next student
to respond to. Tell them that each time they express
agreement or disagreement, they must use a phrase
that no one in their group has used before. Ask groups
to keep a count of the number of different ways they
find to agree and disagree. In feedback, find out which

EXAM FILE p5

® Learning objective: Students will be better able
to use and understand present tenses.

Extra resources
B2 First Exam Trainer

e Reading and Use of English — Part 2 Open cloze
p11,p12 Ex 1

Digital resources
® Presentation tool p10
® Grammar presentation 1: Present tenses

e Video: About B2 First: Reading and Use of English
Part 2

The Grammar reference and exercises on pages 78-79 of
the Grammar file provide more practice of present tenses.
This could be done in class or for homework.

BEFORE YOU START

Read through the Exam reference on page 5 of the

Exam file before starting the lesson. This will give you
information about the specific exam part as well as which
particular strategies and skills are important.

group found the most different ways of agreeing and
disagreeing.

Extra practice

EXAM TRAINER | p62, p63 Ex 1

For further practice of the skills presented

in this lesson for Listening Part 1, we
recommend students complete the Practice
task and How did you do? section on page 62
and Strategies and skills Ex 1 on page 63 of
the B2 First Exam Trainer.

There is a full practice exam included on pages
92-113 of the B2 First Exam Trainer. There are

also two full practice exams included in the Digital
resources. For further practice, you can use Listening
Part 1.
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DYSLEXIA FOCUS

To reduce the amount of reading on the page, you
could read out the questions in the questionnaire in

Ex 1 one at a time. Students can listen and then discuss
their answers before you move on to the next question.

Dyslexic students may benefit from the more explicit
presentation of the grammar in this lesson in the
PowerPoint presentation that can be found in the
Digital resources.

Dyslexic students may also benefit from the structured

checklist on page 5 of the Exam file to check their
preparedness for this exam part.




Warmer

Show students your phone and tell them you always
have it with you, during the day and at night. Ask
students who else this is true for. Ask: Who keeps their
phone close to their bed overnight? Then tell students
that you often find it difficult to get to sleep at night,
and you don't always sleep well. Ask: Do you think it
could be to do with my phone? In what way?

Put students into pairs to discuss the question and
ways the two things could be connected. Elicit ideas
from the class.

GRAMMAR: Present tenses

o Teach the meaning of early bird (= someone who likes
getting up early) and night owl (= someone who prefers
going to bed and getting up late). Ask students to answer
the questions in the questionnaire individually. Then put
them into pairs to compare their answers, justifying their
opinions with reasons and examples.

e @ 1.9 Explain to students that they are going to
listen to a conversation about sleep. Allow them time to
read through the questions, then play the recording.
Give students time to compare their answers in pairs.

Answers

1 Question 1

2 One goes to bed late, the other early.

3 He keeps them awake going up and down the stairs
for coffee.

4 She sometimes has restless nights — she follows a
routine before bed, she's checked out some websites
and she'’s been avoiding coffee and drinking herbal
tea instead.

5 having a warm bath and doing exercise

9 Focus on the gapped sentences and explain that all
the missing verbs are in one of the present tenses. You
could elicit the names of the present tenses (present
simple, present continuous, present perfect). Ask students
to complete the sentences with the correct verb forms.
Check answers as a class.

WATCH OUT FOR

Some students might be confused that the present
perfect is used to talk about actions which were in the
past (e.g. What is the girl’s problem and how has she
tried to solve it?) Point out that the present perfect is
used to talk about things which happen in a time which
is not finished yet (the girl's problem still exists).

1 Blue

Answers

—

always think

usually feel

have/'ve never thought
don'ttend /tend not

depends

am/'m getting

finish / am finishing / 'm finishing
only get

affects

OVMoONOCGOTB_WN

-—

is/'s always playing (‘always plays' is also possible
but present continuous is better to indicate this is an
annoying habit)

11 have/'ve been dreaming

12 are/'re building

13 has/'s been stirring

14 means

15 am/'m getting

16 am/'m cutting

17 hear

Alternative E

If you think your students might struggle with Ex 3,
you could ask them to turn to the Grammar reference
on page 78 and read it through before they do the
exercise.

// EXAM BOOST » EXAM FILE Section A p4

The exercises on page 4 in section A of the Exam boost
provide more practice of using words commonly found
with present tenses. These could be done in class or for
homework.

Answers

1 1 has/'s 2 are 3 have/'ve
4 do 5 is 6 has

2 1 the 2 never 3 for
4 hardly 5 a 6 since
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EXAM TASK

o Note that in the actual exam task, there would not be
so many gaps which test the present tenses.

If students do this exam task under timed conditions, allow
them 10-12 minutes.

Focus on the exam task and refer them to the Exam
reference on page 5 of the Exam file which gives
information about how to do this task. You could read
through the notes as a class or encourage students to
read them and follow the steps as they do the task. Refer
students back to the verb forms they used in Ex 3.

Explain that in this exam task, the gap may be an auxiliary
verb. As an example, write a gapped sentence on the
board with a present perfect verb, e.g./___ never stayed
up all night without sleeping. Elicit the missing word
(have).

Read out the title of the text and teach the meaning of
insomnia if necessary (when you are not able to sleep).

Students then complete the exam task. Check the answers
as a class, discussing how the correct answer for each

gap completes the sentence correctly. Elicit which gaps
are parts of verb forms (2, 5, 6, 7) and elicit what verb
form each one is (2 present simple, 5 present perfect
continuous, 6 present perfect simple, 7 present simple).

Answers
1 of 2 spend 3 out 4 before
5 been 6 have/'ve 7 is 8 to

SPEAKING - Part 1 Interview p11

LESSON OVERVIEW

e Topic: Routines and media

EXAM FILE p37

® Learning objective: Students will be better able
to extend answers with appropriate detail and
examples.

Extra resources
B2 First Exam Trainer

® Speaking — Part 1 Interview pp75-77

Digital resources

Presentation tool p11

Video: About B2 First: Speaking
Video: About B2 First: Speaking Part 1
Video: B2 First Speaking Test 1, Part 1

BEFORE YOU START

Read through the Exam reference on page 37 of the
Exam file before starting the lesson. This will give you
information about the specific exam part as well as which
particular strategies and skills are important.

9 Put students into pairs to discuss the questions and
give reasons for their answers. Open this up into a class
discussion by nominating a few pairs to give their views
and asking the rest of the class how much they agree.

Cooler

Ask students if they have any other tips for getting a
good night's sleep. Give them two minutes to think
of ideas. Then elicit their tips and write them on the
board. Ask other students which tips they think are
most or least useful. Encourage them to give reasons
for their opinions.

Extra practice

\

EXAM TRAINER | p11, p12 Ex 1

For further practice of the skills presented in
this lesson for Reading and Use of English
Part 2, we recommend students complete the
Practice task and How did you do? section

on page 11 and Strategies and skills Ex 1 on
page 12 of the B2 First Exam Trainer.

There is a full practice exam included on pages
92—-113 of the B2 First Exam Trainer. There are

also two full practice exams included in the Digital
resources. For further practice, you can use Reading
and Use of English Part 2.
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DYSLEXIA FOCUS

In preparation for the exam task, give students time
to use electronic online dictionaries and check the
pronunciation of words seen in the questions.

Dyslexic students may also benefit from the structured
checklist on page 37 of the Exam file to check their
preparedness for this exam part.

Warmer

Ask individual students some simple questions about

their home, family or likes and dislikes, e.g. Where do

you live? Do you come from a big family? What do you
usually do at the weekend?

As they answer, encourage other students to listen
carefully and think of a second question to ask to
get more information, e.g. Is your flat big? How many
cousins do you have? Encourage the students to ask
and answer these follow-up questions.

Point out to students that what they are doing is
encouraging people to extend their answers to make
them more interesting or informative.

o Put students into pairs to follow instructions 1-3.

Get feedback on who guessed their partner’'s number and
colour correctly. You could also discuss who has the most
unusual reason for their favourite colour or number.

For the class survey, elicit a show of hands for each colour
and number and find out which are the most popular in
the class.



e @ 1.10 Explain to students that they will hear

two people talking about colour surveys. Read out the
questions, then play the recording. Ask students to listen
and note down the answers. Allow students to compare
their answers in pairs, then check with the class, playing
the recording again and pausing if necessary to confirm
the answers.

Answers

The blue-seven phenomenon. Blue is not a taboo colour
and represents beauty. Seven is not an unlucky number and
represents happiness.

e @ 1.11 Read out the task. Then ask students to read
the question. Ask them what they think the people might
say and what reasons they might give. Play the recording.
Ask students to listen and note down which two speakers
agree and what they agree about.

Answer
Band C

o @ 1.12 Ask students to read through the notes

in the Exam focus. To demonstrate the different ways

of extending answers, tell students you will answer the
question: Do you prefer playing sport or watching it on TV?
Tell students that you are going to extend your answer in
different ways and they should decide if you are giving a
reason, an example or adding a detail. You could ask them
to shout ‘No' if you add irrelevant information.

Say these sentences and elicit what you are doing.

o | prefer watching sport on TV because it's more exciting.
(giving a reason)

e I'm no good at sport, so it isn't fun for me. (giving
a reason)

e ['ve played football a few times, but | can never kick the
ball! (giving an example)

e No one in my family is any good at sport. (adding a detail)

e Aot of people all over the world love playing football.
(irrelevant information).

Read through the task, then ask students to decide on the
most appropriate response. Students should think about
which speaker extends their answer following the advice in
the Exam focus.

Play the recording. Allow students to compare their
answers in pairs before checking answers as a class.
Discuss with the class why the other two responses are less
appropriate.

Answer

B — The speaker answers the question and gives a reason,
an example and an interesting detail.

A —The response is too short and abrupt.

C — The response is much too long and too detailed.

1 Blue

// EXAM BOOST p EXAM FILE p36

The exercises in the Exam boost on page 36 provide more
practice of giving answers in Part 1 of the Speaking exam.
These could be done in class or for homework.

Answers

1 1 justoutside 2 between
3 all my life 4 originally
5 thelast 10 years 6 you might not know
7 was born 8 have dual nationality
9 these days

2 1 why 2 reason 3 so 4 basically

3

A 1 generally 2 times 3 depends
4 tend 5 don't 6 by
7 until 8 in 9 though

B 1 What 2 is 3 really
4 prefer 5 favourite 6 love
7 thing

C 1 best 2 once 3 remember
4 never

D 1 hoping 2 going 3 plans
4 include 5 definite 6 looking forward
7 unlikely

9 @ 1.13 Read through the task. Explain to students
that this activity will give them an idea about how quickly
they will need to think in the exam. Ask them to think
about each topic quickly as they listen and write down the
first ideas that come into their heads. Play the recording for
students to listen and make notes.

0 Put students into pairs to tell their partner about the
things they have written and to extend their answers. You
could write the five topics on the board for students to
refer to while they speak: your favourite film; your favourite
book; your favourite meal; an item of clothing you've
bought recently; a band or singer you like; your favourite
type of weather.

Students could give each other feedback on which topic
they dealt with best and why.

0 Read out the task and the example questions.
Students then work in pairs to write some questions for
each of the categories. You could specify the number of
questions they should write on each topic, depending on
the ability of the class.

0 Put students into new pairs to ask and answer their
questions. Remind them to extend their answers. For
feedback, discuss with the class how easy or difficult they
found it to answer fluently and extend their answers.
Discuss how they think they could improve.
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EXAM TASK

0 Focus students on the exam task and refer them to the
Exam reference on page 37 of the Exam file which gives
information about how to do this task. You could read
through the notes as a class or encourage students to read
them before doing the task.

Put students into pairs to take turns to ask and answer the
questions. You could ask them to listen to their partner’s
answers and make notes on how well they add reasons,
examples and details. They could then give each other
feedback. Alternatively, students could use their phones to
record each other's answers, then listen to the recordings
together and discuss how well they extended their answers.

Alternative E

Put pairs together into groups of four. One pair of
students takes turns to ask and answer the questions
in pairs, while the other pair listens and notes down
the reasons, examples and appropriate details that are
given. They can give feedback to the first pair before
they swap roles.

Cooler

Ask students to think about which topics they are
confident talking about in English and which topics
they are less confident about. Refer them back to the
topics in Ex 7 and suggest some other topics that they
may have to talk about in the exam, e.g. family, friends,
studying, hobbies, etc.

Put students into groups to discuss why they feel

less confident about certain topics. Discuss as a class
which topics students feel less confident talking about
and brainstorm some tips to help them improve, e.g.
learn useful vocabulary, think about your opinions on
different topics so you are ready to express them if
necessary, etc.

Extra practice

EXAM TRAINER | pp75-77

For further practice of the skills presented in
this lesson for Speaking Part 1 and additional
strategies and skills to improve performance
in the exam, we recommend students
complete the Practice task and How did you
do? section on page 75 and Strategies and
skills Exs 1-6 on pages 76—77 of the B2 First
Exam Trainer. Once completed, they can
attempt the Exam task on page 77.

There is a full practice exam included on pages
92-113 of the B2 First Exam Trainer. There are

also two full practice exams included in the Digital
resources. For further practice, you can use Speaking
Part 1.
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WRITING - Part 1 Essay p12

LESSON OVERVIEW

e Topic: Travel options and preferences

EXAM FILE p17

e Writing file: p113
e Vocabulary file: pp94-95

® Learning objective: Students will be better able to
consider their audience, structure and tone when
writing.

Extra resources
B2 First Exam Trainer
® Writing — Part 1 Essay pp42-43

Digital resources

® Presentation tool p12

e Video: About B2 First: Writing

e Video: About B2 First: Writing Part 1

The Writing file on page 113 provides an example and
exam help for Writing Part 1.

The Wordlist on page 94 of the Vocabulary file is compiled
from vocabulary from all the lessons covered in this

unit. Once you have completed this Writing lesson, the
exercises on pages 94-95 provide more practice of the
vocabulary from this unit. These could be done in class or
for homework.

BEFORE YOU START

Read through the Exam reference on page 17 of the
Exam file before starting the lesson. This will give you
information about the specific exam part as well as which
particular strategies and skills are important.

DYSLEXIA FOCUS

Some students may tend to write sentences which are
too long and run into each other. Encourage them

to write shorter, less complex sentences at first, and
gradually build up their confidence in writing longer
sentences more accurately.

Dyslexic students may also benefit from the structured
checklist on page 17 of the Exam file to check their
preparedness for this exam part.

Warmer

Ask: Where did you go for your last holiday? Elicit a
few ideas, then ask students to write down the top
three places they would most like to visit. Put them into
groups to compare their lists and explain their choices.
Find out the most popular choices from the class and
ask students to give their reasons.



o Tell students the most important thing to you
when going on holiday and the reason, then ask them
individually to do the ranking task.

e Put students into pairs to compare their ideas and
discuss the similarities and differences between their
choices. Ask pairs in turn to tell the class how similar or
different their priorities are.

e Ask students to read the two essay tasks. Point out that
each essay asks a question and specifies two ideas to write
about, and in each case there is also an instruction to add
an extra idea. Ask students to read the student essay and
discuss the questions.

Answers

Task B. The writer's own idea is facilities, e.g. restaurants
and nightlife.

Alternative E

For a more challenging alternative to Ex 3, you could
focus on essay title B. As a class, brainstorm a possible
third idea in addition to climate and activities. Students
then read the student essay to see if it uses one of their
ideas.

o Point out that writing a good plan is key to writing a
good essay. Students should spend at least five minutes
planning their essay before writing anything. Ask students
to read the essay again and complete the plan.

Answers
1 summer 2 beachtrip 3 views 4 varied
5 facilities 6 nightlife 7 sports 8 enjoyable

e Ask students to read the notes in the Exam focus.
Check they understand the meaning of audience (= the
people you are writing for), structure (= the way a piece
of writing is organised) and tone (= the kind of language
a piece of writing uses, e.g. formal or informal, and also
how serious, friendly, chatty, etc. it is). Put students into
pairs to discuss which of the language features in the box
are suitable for an essay. Discuss their ideas as a class and
elicit supporting reasons.

Answers

complex sentences, formal vocabulary, use of 'you' and
‘people’.

NB essays tend to be objective and therefore avoid ‘I’
and ‘'we’.
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// EXAM BOOST Q) EXAM FILE Section A p16

The exercises on page 16 in section A of the Exam boost
provide more practice of thinking about audience,
structure and tone when writing. These could be done in
class or for homework.

Answers

1 The essay on page 12 (main lesson) follows Structure 2.
The essay on page 113 (Writing file) follows Structure 1.
Both structures are acceptable as long as the writer's
opinion is given.

2 1 insupport of 2 offer 3 destress
4 allow usto 5 increases 6 significantly
7 become 8 weare 9 isnot

0 Put students into pairs to complete the task. With
weaker classes, ask students to follow instructions 1-3 first.
Check their ideas, then ask them to complete their essay
plans. To check the answers, write the headings for the
essay plan on the board (Introduction, Reason 1, Reason 2,
Reason 3, Conclusion) and elicit ideas to complete it.

For guidance on marking Writing Part 1, please refer to the
Writing success criteria on pages 161-163.

o If students do this exam task under timed conditions,
allow them 40 minutes.

Focus students on the exam task and refer students to the
Exam reference on page 17 of the Exam file which gives
information about how to do this task. You could read
through the notes as a class or encourage students to read
them and follow the steps as they do the task. Remind
students that they can also use the Writing file on page
113 as a resource for information and tips. Students could
write their essay in class or for homework.

Example answer

When taking a holiday, people have the opportunity these
days to either stay at home or travel to a foreign country.
While both of these options are attractive, this essay will
argue that travelling abroad is preferable.

One reason is that travelling abroad creates a greater sense
of adventure due to the differences you experience. This
can help to satisfy our desire to see and do new things.

In addition to this, when travelling abroad, it is possible

to educate ourselves about the culture there. Learning
about a different way of life, food and language helps us to
understand others better.

Finally, when we travel abroad, the scenery around us
changes. This may be the same when travelling in our own
country, but often the scenery is very different elsewhere.
Beautiful and interesting views can help us to relax which is
very important during a holiday.

In conclusion, holidays abroad can provide new and
exciting things that our own country may not offer. These
may be daunting at first, but they can help us to see the
world in a new light.
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Fast finishers

Encourage students to go back and check their essays
for errors in grammar, spelling and punctuation.
Alternatively, look quickly at their work and circle any
errors you spot. Remind students that they should
always leave a few minutes at the end of any writing
task to check and edit their work.

0 Put students into pairs to swap essays and review
them. Remind them that it is important to be positive and
helpful when reviewing anyone else’s work.
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Cooler

Ask: What is the best holiday experience you have ever
had? Why was it so good? Put students into groups to
compare their best holiday experiences, reminding
them to give reasons for their opinions. Invite one or
two students to tell the class.

Extra practice

EXAM TRAINER | pp42-43

For further practice of the skills presented in
this lesson for Writing Part 1, we recommend
students complete the Practice task and
How did you do? section on page 42 and
Strategies and skills Exs 1-4 on page 43 of
the B2 First Exam Trainer.

There is a full practice exam included on pages
92-113 of the B2 First Exam Trainer. There are

also two full practice exams included in the Digital
resources. For further practice, you can use Writing
Part 1.



